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EXECUTIVE SUMMARY 

 

 

 As a valued partner of Comic Relief, Women Win is considered a global leader in girls’ 

empowerment through sport. The organisation focuses on leveraging sport and play activities 

for value education and in fostering leadership, human rights with specific attendance to 

addressing gender-based violence (GBV) among adolescent girls and young women 

(AGYW). Women Win’s end outcome is helping girls improve their resilience and strive to 

face the most pressing issues of adolescence, including accessing sexual and reproductive 

health and rights, and achieving economic empowerment. In South Africa, Women Win has 

contracted a Pretoria (Gauteng) based non-governmental organisation (NGO) Altus Sport to 

deliver the Let’s Coach, Let’s Lead programme over a three-year period (2015-2017) in five 

townships, namely Hammanskraal, Atteridgeville, Mabopane, Mamelodi and Nellmapius. 

The curriculum of the ‘Goal Programme’ was developed by Standard Chartered Bank and 

Population Council with Women Win revising aspects thereof over years, developing and 

adding additional Goal modalities. The project targeted four overall outcomes, namely: 

AGYW demonstrate increased leadership; AGYW have improved skills to exercise their 

rights and address GBV; YSLs exercise leadership and have improved economic potential and 

opportunities; and Altus Sport has increased operational and technical capacity to deliver high 

quality and safe sport and life skills programmes. 

The aim of this final evaluation is to assess the effectiveness, efficiency and sustainability 

of the Let’s Coach and Let’s Lead project as well as the relevance and impact there-of on the 

different levels of beneficiaries. The evaluation followed a descriptive and diagnostic design 

utilising quantitative and qualitative data generated through document analysis, self-structured 

questionnaires (resilience and programme implementation), semi-structured interviews and 

focus groups. This multi-method approach provided both empirical data and narrative reports 

for contextual understanding, verification, explanation and allowed for validation through 

triangulation. 

All relevant documents related to the planning, implementation and delivery of the 

programme was provided by Women Win and Altus Sport. For quantitative data collection two 

hundred and fifty-five (255) AGYW completed the resilience and 261 the programme 

assessment questionnaire. Nineteen (19) Goal Champions (GCs) completed the resilience and 

35 the programme management questionnaire. For qualitative data collection, 8 interviews 

were conducted with two (2) management staff of Altus Sport and two (2) teachers, while case 

study interviews were conducted with two (2) current YSLs, one (1) former YSL and one (1) 

GC. A total of 19 focus groups were conducted with 59 AGYW participants, namely one focus 

group in which five YSLs, one focus group with three community members, seven focus 

groups with 14 GCs, and 10 focus groups in which 37 participants participated. The GCs and 

research participants (AGYW) were from 19 different primary schools.  
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The results will be addressed in four distinct sections, which are: (i) management and 

delivery of the programme; (ii) a contextual description of the township and programme 

environment; (iii) information on the AGYW and GCs that completed the questionnaire; and 

(iv) impact of the programme on YSLs, GCs and AGYW. The section on the management 

and delivery of the programme will provide information on outcome related to the increase of 

operational and technical capacity of Altus Sport to deliver high quality and safe sport and life 

skills programmes. The discussion of the impact of the programme relates to project 

outcomes: (i) AGYW demonstrate increased leadership; (ii) AGYW have improved skills to 

exercise their rights and address GBV; and (iii) YSLs exercise leadership and have improved 

economic potential and opportunities. 

Programme management and delivery 

Altus Sport, as delivery partner of Women Win, implemented the Let’s Lead, Let’s Coach 

programme through dedicated, committed and detailed planning, utilising more than 20 years 

of experience in the field of youth development through sport. One of the successes of the 

programme that impacts on sustainability lies in the recruitment, appointment and training of 

quality YSLs that have the potential to not only deliver the programme, but also have the 

ability to lead where necessary. Fifty-nine (59) including new YSLs in Soweto, formed the 

core of the human resources compliment that delivered the programme over three years. They 

were mainly recruited by word-of-mouth and/or referrals from youth leaders in the community 

and/or non-governmental organisations (NGOs) in the same field. YSLs were appointed after 

they were screened, interviewed and assessed as complying with requirements.  

In order to deliver quality services to AGYW, 43 training and up-skilling sessions were 

offered to YSLs on programme related aspects, leadership and employability, as well as 

additional skills-development topics, utilising experts from industry to lead these sessions. In 

addition to support, the delivery of the programme, 59 Goal peer-to-peer participants or GCs 

were selected over three years by the YSLs from AGYW that participated in the programme 

the previous year. This not only provided an opportunity for the YSLs to implement leadership 

through guiding and developing the GCs, but also as support to deliver a sustainable 

programme. In addition, two coordinators were appointed that supervised the management of 

YSLs on a daily basis, which enhanced the communication between YSLs and the Altus Sport 

office and added to the effectiveness and efficiency of programme delivery. It also served as 

a way to develop communication between all parties.  

The programme plan further required from YSLs to recruit AGYW through a process of 

identification of schools where they could see an opportunity to implement the programme 

(access, facilities and/or spaces to deliver the programme), recruit participants from these 

schools, deliver the programme, and maintain a good relationship with these schools. Over 

the three-year period of the programme, 3452 AGYW were recruited. Measured against the 

target of 750 AGYW that should have completed the programme by the end of the three years, 

an indicator monitoring score (IMS) of 340.9% is obtained. This is significant and indicate a 

level of efficiency of programme implementation, related to the budget that planned for 750 

participants to be reached.  
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The delivery of the programme included, amongst others, Goal life-skills and sport 

sessions to AGYW and Goal events for girls and community outreach activities. A total of 

2856 Goal life skills and sport sessions were delivered to 115 (2015=24; 2016=34; 2017=57) 

AGYW groups, participating at 79 schools (2015=15; 2016=31; 2017=33). Thirty-six (36) 

Goal events (2015=10; 2016=12; 2017=14) were organised and led by YSLs to 3585 girls, 

and 16 community activity programmes were delivered to 672 community members.  

A significant development of the programme was the establishment of a monitoring and 

evaluation (M&E) team at Altus Sport. Apart from daily attendance registers that were held 

by the YSLs of attendance of AGYW attending Goal life skills and sports sessions, a pre- and 

post-questionnaire was completed and captured at the beginning and end of each year of 

delivery of the programme. Furthermore, a community impact tool was administered as end 

line questionnaire with selected parents and guardians.  

From the above figures it is clear that Altus Sport were effective in delivering the 

programme over three years, in some cases performing significantly above expectations, in 

particular related to the annual recruitment and delivery of the programme to AGYW. This is 

supported by evidence of effective recruitment processes of AGYW and quality YSLs that 

could successfully deliver the programme, even when circumstances in communities were 

dire with strikes and other challenges.       

Concerning issues of sustainability, it is evident that Altus Sport is a highly sustainable 

entity with a track record of programme design and successful delivery for more than 20 years. 

The relative risk relates to the dependency on donor funding for specific programme delivery. 

However, the transfer of learnings and programme content could have an indirect continued 

impact in their delivery of other programmes. For example, organisations that place girls’ 

leadership at the centre of their programmes will provide a pathway for adolescent girls and 

young women to gain valuable leadership and transferable life and livelihood skills, achieve 

economic empowerment and, ultimately, exercise their rights. Women Win believes these 

Leadership and Economic Empowerment Pathways (LEEP) can be specifically and 

intentionally integrated into adolescent girls’ sport programme design (Women Win, n.d.). 

Women Win believes that focussing on LEEP could therefore support economic 

empowerment for girls while lowering the cost per participant (CPP) and lead to 

organisational benefits (Women Win, n.d.).  As girls gain the skills to be effective peer leaders 

and coaches, some will have the interest and ability to learn the broader skills needed to 

become programme managers able to sustain and scale a sport programme. It is envisioned 

that Altus Sport’s strategy of creating leadership roles for AGYW who demonstrate special 

leadership qualities, and assist YSLs in programme implementation, will contribute to the 

sustainability of the programme. 

 In the same vein, the impact of the programme is a more diffused level of sustained 

learnings where the latter took a life of its own. Sustainability of the programme itself, would 

need continued support and resources unless there is transfer of ownership from Altus Sport 

to an institutionalised setting (e.g. life orientation teachers in the schools). For this to happen, 

a different strategy should be followed in addition to integration into the formal curriculum, 

possibly by a phasing of in-service training approach where the current Altus management 

and YSLs can play a meaningful role. 
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To quantify, the organisational capacity of Altus Sport to deliver high quality and safe 

sports programmes, as well as their capability to demonstrate the impact of the programme, a 

self-rating system was implemented at the end of each year. A scale from 0=4 was used where 

0 indicates that the organisation has no capacity (there is a high need for improvement) to 4 

that indicates that the organisation has excellent capacity (there is no need for improvement) 

was utilised. A steady increase in the overall self-assessed capacity of Altus Sport is measured 

from 2.7 in 2015 to 3.0 in 2016 and 3.5 in 2017. In the category of delivering high quality safe 

sports programmes for girls, Altus Sports measured 2.9 in 2015, 3.1 in 2016 and 3.2 in 2017, 

while their capability to demonstrate impact also showed an increase from 2.5 in 2015 to 3.0 

in 2016 and 3.5 in 2017. Areas of most improvement were pre-, mid- and post-surveys, 

competent staff to do M&E and ensuring the safety of girls within all sports and team 

activities. 

Context of the township and programme environment 

The local community circumstances as seen through the eyes of the AGYW relate to positive 

social relationships that are described as ‘places where people can mix freely’ and where 

‘people can communicate with their neighbours or where there is a ‘vibe’ as people like to 

socialise. Adults and children refer to having shops, ‘spazas’ (house shops) and a police station 

or a ‘love for sports’, such as in Hammanskraal, despite the relatively poor condition of most 

sport facilities. The poor condition of public facilities, a high level of vandalism such as the 

breaking down of the roof next to a facility used by Altus Sport and other buildings at Rethibile 

Sports Grounds pay evidence to destructive behaviour within a community. Children also 

reflected negatively on littering and illegal dumping that cause the environment to be 

unacceptably ‘dirty and smelly’. A AGYW said that the ‘burning of tires in Mamelodi gives 

off a really bad smell’ and that ‘streets not safe for girls to walk alone’. The lack of community 

halls or safe indoor gathering places for youth contribute to a perceived high level of idleness 

and anti-social behaviour among youth.  

Teenage girls particularly fear public violence associated with drug abuse and heavy 

drinking at local taverns and mention that streets are not safe, especially in the late afternoon 

or evenings. In South Africa, one in three households do not go to open spaces or walk alone 

in parks, and one in five households do not allow their children to play on their own in the 

area they live because of fear for crime and violence (Statistics South Africa, 2017).  School-

based violence relates to 12.2% children who were threatened with violence; 6.3% had been 

assaulted; 4.7% had been sexually assaulted or raped and 4.5% had been robbed (Burton & 

Leoschut, 2013). 

Most girls who often fear for their safety mention high levels of criminality. A girl was 

murdered and her body dumped close to a community sport facility and incidences like that 

as well as several cases of child abduction, cause high levels of anxiety for parents who do 

not want their children to remain after school or play outdoors. Girls and women are 

vulnerable against ‘men on the prowl’ looking for ‘cheap sex’. Transactional sex is an 

everyday occurrence and contributes to a high teenager pregnancy rate. Entrenched patriarchal 

ideology underpins popular belief systems that ‘black girls could have a baby by mistake’ and 

it will not ‘count against her’. Two former YSLs explained:  
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In the case study of Precious* she talks about the plight of teenagers who do not tell their 

parents about their predicament but would rather opt for illegal abortions for which they pay 

about R300 (£17). In such cases, they have to deal with the trauma and in sometimes have to 

also ‘perform sex’ with men to gain access to having a cheap abortion with no questions asked. 

Besides the stigma and trauma, teenage mothers are robbed of their childhood, often drop 

out from school and often enter into multiple love affairs and having more children that make 

the dependent on child support grants as ‘marriage is no longer available’. In the case study 

of Summer* who was a YSL at Altus Sport and is currently a qualified social worker, her early 

pregnancy was not only traumatic but delayed her studies and entry into employment. As girl, 

she and her parents had to take the responsibility of caring for her child, whilst many others 

are in a similar position. She is but one of the national statistics that affects about a third of 

South African women who have a baby before the age of twenty (Philander, 2017). 

Many girls complained about their roles as child minders and the fact that they are 

expected to ‘spring clean the house on Saturdays’, go home after school to prepare the evening 

meal, wash clothes and iron as daily household chores whilst ‘boys can just go out and play 

with their friends’. In many inter-generational households, girls are tasked to take care of their 

younger siblings or cousins, as well as of their grandparents. In one of the case studies, [I am] 

Precious* talk about her school years having to labour in her uncle’s ‘spaza’ (house shop), 

selling airtime and serving food. This is a case of a young girl having to labour daily without 

the opportunity to play or participate in childhood activities that ultimately caused her much 

heartache and contribute to her failing at school. Only much later, she realised that it was a 

huge transgression of her rights and that she had an option to speak to her grandmother and 

mother who could intervene. As YSL, she now accommodates girls like her and even buy 

food for a younger brother of a participant so that the girl can participate in the programme. 

She also invests in further studies and build an outside room as a step to becoming 

independent. 

Although most children consider the school a rather safe haven compared to the 

community, conflict and violence in the form of bullying are some of the major concerns of 

participants. Both teachers and all the focus group participants commented on the presence of 

bullying at schools where older boys and girls may target ‘shy’ or ‘weaker’ children to 

victimise or in some cases take their ‘lunch boxes’ or ‘whatever they want from them’. This 

phenomenon is widespread as exposed in a study of 40 developing countries where physical 

fighting and bullying associated with emotional trauma affected about 42% of boys and 37% 

of girls in schools (WHO, 2016)  

Violent and cruel behaviour were also observed in the way some people treat their dogs 

or animals. Several girls commented how boys or men are cruel to dogs by hitting them, not 

feeding them or in some cases a stray dog will be chase away by having boiling water thrown 

on them. Owners of donkeys or horses often treat them ‘without respect’ and harshly 

disciplined them through excessive hitting them.  
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Programme effects and recommendations of YSLs, GCs and AGYW 

The programme provided a safe space for after-school participation either at the school or at 

community facilities. It addressed the personal needs of AGYW and helped them with finding 

solutions or coping with their personal problems.   

Most respondents indicated that they were recruited and supported by teachers with most 

having much support from parent(s). They had meaningful opportunities to make new friends 

in the programme. The YSL or Coach is pivotal in the learnings and gave personal advice 

whilst being liked and appreciated.  

A ripple effect emerged as indicated by respondents who discussed programme with 

household members or they told friends who are not part of the programme and advise others 

outside the programme. The overarching sense of belonging with the programme 

demonstrated a dimension of identity formation and most indicated that they were proud to be 

a girl relating to gender identification and be associated with the programme.  

A comparison of programme effects on a year-to-year basis show various differences with 

a positive increase from 2015 to 2017 in terms of parental involvement and taking on a 

leadership role within the programme. Several decreased values were reported over the same 

time, namely i) ‘learning important things affecting my life’, ii) being able and feeling ‘a lot’ 

confident to ‘talk in front of others’ and ‘advising others outside the programme’. This could 

be due to challenges faced by participants (e.g. systemic) and an increase in keeping personal 

issues private to avoid possible ‘gossip’. 

Programme recommendations 

Respondents suggested the augmentation or extension of the current programme to cover more 

as it relates to ‘a lot’ of value topics or issues, additional and different sports, sessions per 

week, events, community outreach projects, and mentorship from coaches, including on a one 

to one basis. 

From the responses it can be seen that playing sports on a regular basis lead to the 

expectation by a vast majority that there will be events such as competitions against other 

classes (in the same school) or against other schools (where the programme is implemented). 

Children seldom travel to other places and there is a need for them to do so and to have some 

excursions, such as a trip to a holiday resort or camp. As many schools do offer limited 

opportunities in sport participation, most respondents stated that they would like to increase 

the number of weekly sessions or would even like to participate on Saturday mornings and/or 

during school holidays. The third change indicated by all, is to engage in community outreach 

projects. Relatively more participants would like to discuss different topics whereas relatively 

more GCs would like to have (direct) mentorship from the YSLs. 

There is also a need to include, have parallel and/or ad hoc sessions for boys, more girls 

from the same class, teachers - especially the ‘trust’ and/or Life Orientation1 teacher or 

 
1 Life Skills and Life Orientation is a school subject for Grades 4-6 and 7 learners in the Intermediate and 
Senior School phases respectively.  It has 8 learning areas covering themes like citizenship, health, the world 
of work and physical education with the latter as the ‘practical component’ for which limited time (about 1 
hour per week) is prescribed but seldom implemented in the Quintile 1 – 3 schools within this sample.   
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teachers who are also coaching sports in the school, and community members to assist in the 

programme.  

Most girls would like to see the programme including more girls and teachers to become 

involved that inevitably have bearing on recruitment and on the scheduling of sessions. About 

a third would appreciate community members to assist as implementers, whereas a relatively 

small proportion would like to mix with boys at intervals or expose them to values and 

information about bullying. More contextual information appears in the qualitative section or 

narrative format or the report 

Impact of the programme on YSLs, GCs and AGYW 

Leadership and action 

Two cohorts of GCs display little difference regarding taking up leadership roles and 

responsibilities. It is evident that most AGYW and GCs managed to save money, but less 

children drew up a budget. Most children also took up a leadership role among their friends 

or served in school leadership positions.  

It could be deduced that AGYW enjoyed the sports and although some were already 

taking part in community club programmes, others joined external activities offered in the 

community or played sports with their friends in the street, such as ‘street soccer’ or ‘street 

cricket’. During the year(s), they participated in the ‘Altus Sport Programme’, many also 

joined other sport programmes offered in community clubs or at the school and and/or 

attended programmes offered by other non-government organisations. These findings state 

that AGYW were relatively more active by joining other sports programmes or activities, 

whilst proportionally more GCs served in school leadership positions.  

Considering the leadership and efficacy related actions taken by different cohort, it seems 

that there is an increase of girls being selected in school leadership positions that peaked in 

2016, whilst a slight increase for peer-to-peer leadership increased significantly from 2015 

and peaked in 2017. A similar behaviour pattern occurred relating to additional sport 

participation that may be reflective on the level of enjoyment and interest created for different 

sports and alerting individuals to look for such opportunities with an associated increase of an 

active life style. This observation matches with an increase in participation in other sports 

programmes.  

Decreases over the three years were evident in the ‘saving of money’ and ‘drawing up a 

budget’, although there was a slight increase from the 2016 to the 2017 cohort. Qualitative 

data confirm this observation and has direct bearing on the relatively vulnerable economic 

status of most girls and families in the different townships.  

Relative low frequencies allocated to external sport participation (in 2015) and intra-peer 

leadership (in 2017) is a possible indication that it would take time to engage in community-

based institutionalised sport. It demonstrates that leadership among peers became a challenge 

for some as most AGYW and GCs wanted to voice their opinions, which was a matter that 

was often raised in focus group discussions.  

Being ‘money savvy’ was a novel and meaningful activity in 2015, but settled during the 

following years. The averaging of mean values (2016 and 2017) provide a normalisation and 

a trend for most children’s actions that they contributed to programme effects and external 
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sport participation being relatively high and saving funds, slightly lower. Drawing up a budget 

was particularly low among the 2016 AGYW and GCs suggesting that it is a challenge for 

children without a stable source of income, such as pocket money or entrepreneurial activities. 

Personal benefits 

All research participants prioritised the social benefits that they attributed to the programme. 

In three case studies (1 AGYW and 2 YSLs), it was evident that the programme and the 

mentorship from the YSLs provided them with a social home, a place of physical and 

emotional safety and care. For the young girl (AGYW) who lost her father when her parents 

divorced, the programme and peer support helped her cope with trauma and she realised that 

others are also coping with devastating circumstances. For many, life is hard and they find 

comfort and compassion in sharing their stories and fate with others ‘like us’.  

For the YSL (case study) who could live out her dream of playing and coaching soccer, 

whilst studying ‘on the side’, learning that she had a ‘right to make choices’ was a turning 

point in her personal sense of self and empowerment. She could now afford other girls (like 

her) the opportunity to play, whilst she buys food for one of the girl’s brother and organise 

some informal play for other younger siblings in the care of her players.  

AGYW are learning to show compassion and care for others’ feelings. One girl said that 

at the programme, ‘people know each other - we are like a family’. Self-acceptance was a key 

building block to accept others. Improved social relationships speak of caring and altruism, 

wanting to give back to other girls who are less fortunate and who’s suffering resonate with 

those who are in a position to assist. One girl from Mamelodi said that because they received 

washable ‘pads and panties’, she asked her mother to use the money by buying this for a 

‘friend in need’, which was rewarding for her as she could not help somebody in a special 

way.  

Other girls agreed and said she really changed and they now appreciate her as a valued 

friend, but before, they were afraid of her and would avoid her. Others said that there are many 

children walking ‘around with anger in their hearts’ and it seems they find some relief in 

bullying others. Being able to manage conflict and reach out to others is considered as a 

meaningful effect of the programme. A GC from Mamelodi said that she learnt ‘things in the 

programme that helped me to fix my problems’. Many girls made ‘close friends’ through 

playing sport together and also by being given the opportunity to share their stories. In some 

cases, girls are reserved to share their ‘secrets’ as they fear that ‘other girls will gossip behind 

our backs’.  

Leadership 

The development of leadership takes on many nuances and there are several building blocks 

towards being able to cope with circumstances before a person becomes relatively more 

resilient and where she would be confident enough to lead. One former GC from 

Hammanskraal explained that she ‘built confidence in the programme and then took part in 

choir and speech (debating)’. For many, taking part in the programme is a positive way of 

coping with negative life circumstances and affords them some time out to share and deal with 

emotional trauma or personal issues. 
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In one particular case, a former GC was highly motivated and set positive future goals for 

herself. She displayed confidence and self-belief in being able to ‘be successful in life’. She 

felt so motivated that she was influencing her mother to also improve her qualifications and 

make ‘a better life for herself’.  

All three case studies of former or current YSLs referred to self-improvement as the 

essence of a person’s drive to renovate their homes. One YSL qualified as social worker and 

obtained employment with an NGO. Another one who is completing modules at a distance 

learning institution, built a separate room, whilst another one is in the process of building a 

new home, which is a lengthy process, as she can only afford some bricks and labour ‘from 

time to time’. 

In some cases, girls took it upon themselves to address bullying by reporting incidents to 

teachers. At all the schools, there seems to be a decrease in bullying and principals and 

teachers are addressing the issue more assertively by calling the parents and/or issuing 

punishment. Speaking out and confronting bullies is not easy for young girls, especially in the 

community where boys may walk passed them in the streets and for no reason just slap them, 

‘it is then when you have to stand proud and tell them off’. At the programme and in the school 

where there is more of a controlled environment, participants report various occurrences, 

where they could ‘keep their calm’ and ‘listen rather than shout back’, which defused conflict 

and potential abusive behaviour. The programme also contributed to making them more 

resilient and withstand the ‘insults of others’ as expressed by one girl who said, ‘people can 

call you names, but it will not take my smile away’. By acting more confident and not 

retaliating, a GC said that: ‘I became a leader and I am more clever (sic) at relationships’. 

A teacher at a primary school in Mabopane said that the programme participants are 

acting as the ‘real leaders’ in the school and set an example of good behaviour. According to 

her, teachers are experiencing insults daily and poor discipline from some learners whose 

parents also complain that they cannot discipline their own children. She said that the children 

‘going to the programme are the well-behaved ones’ and ‘they are the good kids that take 

leadership in class when the teachers are not there’. Several GCs and participants of the same 

schools confirmed the observations of teachers. These children also took pride in being able 

to act as role models to others and to ‘give good advice’ to other girls and to their household 

members at home with regard to menstruation issues and how to handle conflict.  

Being recognised as a mentor is particularly status-conferring to YSLs who are 

acknowledged in the communities as ‘coach’ or ‘volunteer’ and serves the children in the 

community unselfishly. In one of the MSC stories reported by a YSL, a female coach provided 

a girl with the opportunity to be protected from boys intimidating girls playing soccer and 

welcomed them into her team. A former GC from Mamelodi also established a girls’ soccer 

team in her community and ran sessions on the Altus Sport ‘model’.  

The status of girls and young women should be seen against the background of patriarchal 

beliefs that assign women to private spaces and motherhood, whilst holding beliefs that boys 

and men are inherently superior and entitled to the public domain and traditionally ‘male 

sports’. Age is another factor that mitigates against the status of females and youth at the level 

of institutional settings in the community. The fact that young girls speak publicly at church 
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or at school or are valued in their household, is no small feat and evidence of inroads made 

through efficacy, agency and through the brokerage of female leaders and male ‘gatekeepers’.  

Value education 

Most research AGYW consider ‘respect’ as the most important value and underpins conflict-

free social relations. The teachers refer to the ‘respectful way’ participants behave in class and 

the research participants all emphasise that ‘respect for yourself and for others, also for the 

environment’ is key to rewarding relationships. 

For most, respect is also part of playing fair and not cheating or lying. One girl from 

Mamelodi Far East said that she was cheating when she played with her friends in the street 

and then they no longer wanted to play with her. She became lonely and then she realised she 

had to change. She then thought about it and changed, which had positive results, ‘I stopped 

and now they play with me again. I will not say the ball touched my hand if it was not the 

case’. 

Most girls see self-respect as ‘having respect for your body’ and link it to efficacy and 

leadership by saying ‘no to peer pressure’ or ‘not to be controlled by boys who tell you, you 

are beautiful and they like your smile’. Gender relations are sometimes challenging as boys 

‘generally treat girls as if they belong to them’. One girl said that although boys treat girls 

badly, ‘you should be the better person in life, and you should respect your parents and other 

people and also yourself by not drinking alcohol or smoking’. This perspective goes beyond 

the mere perception that ‘sport keeps children busy and out of trouble’, but addresses the 

educational value associated with sport as engaging sites where learning takes place. 

Health-related outcomes 

All research participants are convinced that the programme carries valuable health-related 

lessons. Several said that they are now conscious of their personal hygiene and wash regularly, 

twice or even three times daily. This represents a change as many only washed in the mornings 

prior to them receiving information at the programme. Many confirmed that they changed 

their behaviour during menstruation and know how to use sanitary towels and keep themselves 

clean and remain active. As confirmed by MSC stories in progress reports, many girls could 

share the knowledge with mothers and grandmothers who ‘were in the dark about such 

matters’. Several former AGYW share their opinions on the value of learning about puberty. 

The fact that it is for girls only, there are more open discussions on ‘girls’ issues’ and the 

participants feel free to engage in discussions with the young female YSLs.  

One of the mothers who took part in the focus group discussion in Hammanskraal 

expressed her appreciation for providing girls with such knowledge and said she could see the 

difference in her daughter and her friends ‘who take better care of themselves and keep on 

looking in the mirror’. They observe that girls are now more aware of their appearance and 

more knowledgeable about eating healthy food. Many former participants also confirmed that 

they have stopped eating or drinking ‘lots of sugar’ or ‘salty foods’ and prefer to eat fruit and 

vegetables. 
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Saving and empowerment 

Saving money became a means of building positive relationships of trust and holds value for 

a person among family members and friends. For many girls, it was impossible to save money 

if they only get R5 [£0.3] per day pocket money and it could take a full year to save R100 

[£5.6] whilst they have sometimes to go hungry to do so. However, most girls get about R10 

[£0.6] per day pocket money to buy food as they do not like the ‘fish and soya’ that is part of 

the schools’ feeding scheme. Many found it very rewarding and the average savings reported 

per focus group was around R300 [£16.7] per annum with some outliers of up to R800 [£44.4] 

or even R1200 [£66.7] per annum. In most cases, the girls will use their savings to buy gifts 

for their loved ones (mostly mothers or grandmothers) on their birthdays, spoil a friend, buy 

some clothes or ‘luxuries’ for themselves or give the money to buy ‘food for the house’. The 

following narratives attest to the building of trusting and caring relationships in this regard. 

Although most AGYW did not budget, as they were uncertain of how much money they 

would be receiving and when they would have to spend it on emergencies, at the bottom of 

their saving was the principle of care and reciprocity. They could spend much money on 

needed (buying food or clothes) items, but also be in a position to show appreciation and build 

a special relationship with family members. In several cases, they were admired for being able 

to save and would enter into a reciprocal giving and loving relationship with a grandmother 

or family member for which they have become a ‘piggy bank’.  

Saving up also afforded some to save up for entrepreneurial activities at school where 

they could ‘buy and sell to make a profit’. In another case, a girl said she is very interested in 

‘design and will spend money to buy material’, as her aunt has a sewing machine and will 

teach her to make pillowcases, which she can sell or give away as special gifts.  

In the broader community, saving clubs called socials or ‘stokvels’ are very popular as 

described in the case study of YSL Mimi*. One entrepreneurial community member also 

indicated how she took advantage of her leadership role and organised several saving schemes 

in the community with different members, for example one to save money for Christmas and 

another to save enough cash to invest in a business enterprise or for a major spending, such as 

renovating a home. 

Informal leadership in the community mostly lies with women, who are taking the lead 

in religious activities at funerals (burial societies) or at church, whilst entrepreneurs afford 

others the opportunity to be part of a savings scheme and in the long run, they may also find 

employment opportunities.  

Academic and sport-related outcomes 

Some AGYW girls from Mamelodi, who said they helped each other with homework because 

they had better knowledge of some topics and their marks in life orientation improved, 

mentioned an unintended spin-off from the programme. The learning of sport skills 

contributed to the improvement of their sport skill levels and some said they became better 

soccer or netball players.  

Having gained knowledge and learning new sport skills, girls enjoyed cricket and rugby 

of whom most played these ‘boys’ sports’ for the first time. Most schools only offer athletics, 

netball and soccer that afforded girls limited exposure to a variety of activities. The fact that 
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they could learn the rules and skills of such sports made them to be more interested in watching 

the sports on television and broadened their scope by playing these games informally in their 

communities. Some girls organise soccer games and act as umpire for smaller teams, such as 

five-on-five competitions.  

Employability  

All YSLs are keen to gain experience and competencies that might make them more 

employable. Several are using their stipend to pay for part time studies. Although they claim 

to have experienced personal development and acquired ‘soft skills’, they were not successful 

to find permanent employment or make contacts through their work to gain entry to the job 

market. Nine (9) YSLs accessed paid income opportunities (jobs) of which all six in 2016 and 

three (3) in 2017. Types of job they accessed were cashiers (2), diving instructor (1), sales 

persons (2) in a clothing and cell phone store, financial advisor, aerobics instructor, internship 

administrator, customer relations officer, while one started her own business selling perfume. 

 Employability is a contentious matter as it merely refers to a vague notion that 

(unemployed) people are relatively more employable but does not envisage the type of 

employment or the degree of access to income-generation that would be possible. Structural 

constraints and employment options open to youth without formal qualifications are severe 

stumbling blocks. Acquiring ‘soft skills’ are essential as a competency base, but technical 

skills and knowledge in addition to work-related experiences relatively more important within 

an environment of high youth unemployment. For the YSLs, exposure to how an Altus Sport 

is managed, programme implementation and engaging with children, professional conduct 

and trainings mainly focus on successful programme implementation and not necessarily on 

providing them with skills and competencies required by office work working in call centres, 

informal trading or possible employment options available to them. Computer literacy and 

acquiring a drivers’ licence or seeding funding and business skills, are entry-level 

requirements for a wide spectrum of employment opportunities. For many, access to 

improving their marks and access to bursaries to pursue formal education is the preferred and 

relatively more secure way out of ‘poverty’. Also, experience and work-related placements 

within the office or work environment (of Altus Sport or other organisations) is considered of 

high value in ‘building a CV’. 

 

Challenges 

All AGYW rated the programme very highly and mentioned only a few challenges relating to 

the implementation. Some issues relate to the high level of self-selection of girls who joined 

the programme and the fact that many girls, who would really need such an intervention, were 

not interested or others cannot stay after school due to the scheduling of public transport. 

Although several girls mentioned that they would like the sessions to be longer, they realise 

that some girls have to walk quite a distance and it is not safe for them to arrive home late. 

Parents are also not supportive of girls attending extra-mural activities, as they fear for the 

safety of girls having to walk home during the late afternoon.  

Many AGYW stay involved in the programme by attending sessions or events at 

community facilities. A multi-year involvement would address the needs of girls, especially 
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when they should enter high school, where they have to adapt to a new school and require 

advanced knowledge about issues of sexuality and behaviour. Another factor limiting the 

effect of the programme is the fact that boys ‘do not know how to behave towards girls’ and 

are not exposed to similar learnings and experiences. This not only complicates inter-gender 

relationships, but also leaves the participant with challenges to address like bullying and anti-

social behaviour of their peers.  

Although the participants are used to the poor condition of many facilities, there is always 

the possibility of them being injured due to uneven playing surfaces. In most cases where the 

programme is offered at local primary schools, there is a lack of sport facilities and space is 

relatively limited.  

Parents attend meetings poorly and they lack information about the programme, although 

those whose children benefited from the programme are positive about it. There seems to be 

minimal community engagement and projects, although some outreach activities are 

particularly meaningful to foster ‘active citizenship’.  

Another possible limitation relates to the lack of funding and opportunity to have special 

events and camps (for GCs). Many children do not have the opportunity to travel to different 

places and regard any occasion to visit other schools or places as most significant.  

YSLs look for opportunities to enter the job market and are in need of more specific 

employability and technical skills, such as computer literacy, a driver’s licence, opportunities 

to network with future employers, internships and job-shadowing. Several indicated a 

desperate need for scholarships or entrepreneurial activities through which they could earn 

some income.  

For Altus Sport, relatively long-term contracts would enable strategic planning and multi-

year consistency for their staff and the YSLs. Change in behaviour is a process that takes time 

and requires direct and indirect engagement and diversity of interventions to ensure optimal 

impact and create an enabling environment.  

Recommendations 

Against the context of chronic poverty and multiple challenges, the Let’s Coach, Let’s Lead 

programme has made significant inroads in addressing the needs and making a change in the 

lives of AGYW, GCs, YSLs and Altus Sport as organisation. The research participants offer 

many programme level recommendations but only main strategic ones are included in this 

section. These include duration, design, participants and outcomes of the programme. 

Duration of the programme 

• Multi-year programme engagement with progression across years that build on the 

strengths, successes and good practices, whilst addressing challenges that prioritises social 

change to numbers attained; 

• Offer a programme that bridges primary and high school, in addition to addressing real 

needs, such as the prevention of teenage pregnancies (risky sexual behaviour), multiple 

manifestations of poverty as they relate to the experiences and socio-cultural positioning 

of girls in impoverished communities;  
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• Consider a two-year involvement of GCs and a possible extension of a third year for peer-

to-peer mentorship in alignment with the current trend of self-appointed ‘coach assistants’;  

• Implement inter-school events and offer holiday programmes planned around programme 

outcomes. 

Design of the programme 

• Ensure that the programme design allows for information sessions and sporadic inclusion 

of boys and a broader spectrum of girls; 

• Align programme content with that of life orientation as a school subject to foster optimal 

teaching and learning; 

• Invest in community outreach programmes as to foster ‘active citizenship’ and multiple 

stakeholder engagement;  

• Consider implementing a system of recognising outstanding service delivery and 

certification at the end of the programme; 

• Expand the current programme to include the socio-economic empowerment of girls and 

women by investing in entrepreneurial activities with possible linkages to markets or 

consumers and different stakeholders;  

• Focus on improving the employability profile of YSLs in addition to facilitate access to 

scholarships, internships and technical competencies.  

Participants in the programme 

• Explore vigorous marketing of the programme among teachers and parents to recruit a 

broad spectrum of girls; 

• Celebrate role modelling and recognise achievements associated with leadership and value-

based behaviours, such as fair play;  

• Consider the training of Level 1 sport specific qualifications for YSLs and offer training to 

GCs in umpiring and the presentation of activities and games;  

• Allow for shared decision-making and input in the selection and planning of activities and 

topics that would meet the needs and be of interest to the participants; 

• Consider parental involvement in activities and information sessions. 

 Outcomes of the programme 

• Consider inclusion of resilience and self-efficacy, as well as socio-economic 

empowerment; 

• Expand on gender as socio-political construct and address ideological and structural 

constraints as possible root causes for gender-based violence;  

• Expand ‘human rights’ to address ‘child labour’ and also link it to responsibilities;  
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• Community-level outcomes for a ten-month school-based programme may be a 

displacement of scope in its expectations given the multiple cultural and structural barriers 

associated with youth and gender inequalities and relative vulnerability.  

Conclusion 

Within the context of the discussions and deliberations of results obtained through the 

research, and the contextual reality of the environment the programme was implemented, it 

could be concluded that: 

(1) AGYW demonstrate increased leadership; 

(2) AGYW improved their skills to exercise their rights and address GBV; 

(3) YSLs exercise leadership and improved economic potential and opportunities; and 

(4) Altus Sport has increased its operational and technical capacity to deliver high quality 

and safe sport and life skills programmes. 
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Final evaluation of  

“Let’s Coach, Let’s Lead Programme” 

1. INTRODUCTION 

As a valued partner of Comic Relief, Women Win is considered a global leader in girls’ 

empowerment through sport. The organisation focuses on leveraging sport and play activities 

for value education and in fostering leadership, human rights with specific attendance to 

addressing gender-based violence (GBV) among adolescent girls and young women 

(AGYW). Women Win’s end outcome is helping girls improve their resilience and strive to 

face the most pressing issues of adolescence, including accessing sexual and reproductive 

health and rights, and achieving economic empowerment. In South Africa, Women Win has 

contracted a Pretoria (Gauteng) based non-governmental organisation (NGO) Altus Sport to 

deliver the Let’s Coach, Let’s Lead programme over a three-year period (2015-2017) in five 

townships, namely Hammanskraal, Atteridgeville, Mabopane, Mamelodi and Nellmapius.  

Altus Sport is a leading NGO in the field of value-based sport and health education and 

an implementing partner for the Department of Basic Education in delivering extra-curricular 

programmes at township schools. As an NGO, Altus Sport aims to accelerate the dissemination 

of successful ideas and programmes, while encouraging innovation, local ownership and 

entrepreneurship. The organisation stimulates youth empowerment through sport, with a 

special emphasis on empowering girls. Altus Sport also establishes youth sport leader (YSL) 

forums in townships and builds the capacity of young leaders through monthly workshops on 

topics, such as CV writing, public speaking, body language, interviews, event management, 

entrepreneurship and branding, to name a few. The YSLs then go back to their communities 

where they implement sport and life skills activities with the youth in the townships.  

The Let’s Coach programme aims to build the leadership and employability skills of 

YSLs in Pretoria, South Africa. At the same time, the YSLs delivered Let's Lead activities, 

becoming role models and mentors to AGYW in their communities. These YSLs are mentored 

and receive training to improve their employability status and some have been employed 

successfully during the three-year Women Win contractual agreement with Altus Sport.  

Let’s Coach, Let’s Lead is a 10-month school and community-based programme offered 

for primary school learners of whom children, who demonstrate special leadership qualities, 

were selected in 2016 to act as Goal Champions (GCs) and assist YSLs in programme 

implementation. 

A visit from Comic Relief and site visits from Women Win contributed to a mutually 

beneficial partnership, whilst contributing to various strategic directives, such as conducting 

research for the mapping and evaluation of the accessibility of community-based health, social 

and protective services for AGYW in their local communities (Van der Klashorst, 2016). The 

research was followed by a Compassion Workshop that was attended by 126 stakeholders 

(including parents of YSLs, National Prosecuting Authority, police, health and social 

services), whilst it offered a valuable forum for knowledge sharing and creating pathways for 

referrals for children and households in need of specialised services. Information material (e.g. 
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pamphlet) was disseminated to schools and a strategy was developed for YSLs in reporting 

cases of violence and abuse.  

Monitoring and evaluation (M&E) became an important component of the programme 

and following a workshop in Uganda in February 2017, where three YSLs received training. 

The organisation was further strengthened by offering another local workshop where 18 YSLs 

were trained in capturing ‘Most Significant Change’ stories to substantiate and contextualise 

qualitative data reporting. Five YSLs supported monitoring and evaluation and received 

training for capturing and interpreting data. Several such stories represented meaningful 

learnings and identified behaviour change relating to learning about menstruation, girls 

reporting a reduction in bullying (school-based violence) due to their reporting, improved 

leadership, conflict management and communication, although there are still many ideological 

and systemic barriers that minimise household and community-level effects.  

Various unplanned outcomes were also reported, such as girls being accepted in 

traditionally male sports, for instance rugby or soccer, improved academic outcomes as some 

children increase their study time or formed study groups to ensure that they will be permitted 

to attend the programme. However, the reporting mainly focused on programme outcomes in 

tracing causality between the modules delivered (Be Yourself, Be Healthy, Be Empowered and 

Be Money Savvy). The curriculum of the ‘Goal Programme’ was developed in collaboration 

with Women Win and Standard Chartered Bank, while the Population Council developed the 

financial literacy curriculum. The project targeted four overall outcomes, namely: 

a. AGYW demonstrate increased leadership; 

b. AGYW have improved skills to exercise their rights and address GBV; 

c. YSLs exercise leadership and have improved economic potential and opportunities; 

d. Altus Sport has increased operational and technical capacity to deliver high quality and safe 

sport and life skills programmes. 

2. RESEARCH 

2.1 Aim and objectives 

The aim of this final evaluation is to assess the effectiveness, efficiency and sustainability of 

the Let’s Coach, Let’s Lead project, as well as the relevance there-of and the impact on the 

different levels of beneficiaries. The objectives of this research were: 

• To highlight and report on any discrepancies/changes between the planned activities and 

those completed by the end of the project in order to report on the effectiveness, efficiency 

and relevance of the project;  

• To identify and describe successes and lessons learned to offer recommendations that could 

inform the design and delivery of similar themed projects in the future (innovation and 

learning); 

• To comment on the sustainability of the interventions of the project; 

• To determine and report the impact of the project on the beneficiaries. 
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2.2 Methodology 

2.2.1 Research design 

The research followed a descriptive and diagnostic design utilising quantitative and qualitative 

data generated through document analysis, self-structured questionnaires (resilience and 

programme implementation), semi-structured interviews and focus groups. This multi-method 

approach, documented by Burnett and Hollander, 2008, provided both empirical data and 

narrative reports for contextual understanding, verification, explanation and allowed for 

validation through triangulation. 

2.2.2 Methods 

The analysis of documents, reports and captured data over three years provided information 

on the way the programme was planned, implemented, developed and reported. YSLs, as case 

studies, were interviewed and took part in focus groups, while AGYW and GCs participated 

in focus groups. Focus group questions included biographical, resilience and programme 

related questions and concluded with recommendations. 

Four self-structured questionnaires (Annexures A, B, C, D) provided an opportunity to 

determine the perceptions of AGYW and GCs regarding their resilience and implementation 

of the programme. 

2.2.3 Trustworthiness, validity and reliability 

Trustworthiness of interviews and focus groups and validity criteria for the research questions 

and emergent data was ensured through applying the modalities of:  

• Authenticity (acknowledging possible researchers’ bias and face validity through expert 

review and follow-up focus groups);  

• Member checking during interviews and focus groups with participants (ensuring clarity, 

accuracy and relevance); and  

• Credibility and rigor (interviewing knowledgeable participants from a representative 

sample for in-depth data and interpretations of themes). 

A preliminary report was communicated to Women Win to contribute to the qualitative 

validity and development of hierarchical content trees, to clarify and to direct the themes, 

inclusive of direct quotations (Fletcher & Arnold, 2011). Face, construct and content validity 

of questionnaires were secured by requesting members of Altus Sport and Women Win, who 

were familiar with the programme, to assess the content while an expert from the Statistical 

Consultation Services of the University of Johannesburg was requested to validate the 

construct and face validity. 

2.2.4 Research phases 

Sequencing the research followed three distinct phases: 

Phase One – Pre-Research 

• 25 July 2018: Debriefing meeting with the members of Altus Sport and Women Win on the 

research output; 
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• 31 July 2018: Meeting regarding the planning of site visits and access to documents 

(planning, reports and captured data) and discussion of programme; 

• 1-10 August 2018: Analysis of three years of planning documents, reports and captured 

data to assess programme planning, implementation and development towards set goals 

over time; 

• 13-17 August 2018: Compiling and validating research instruments (questionnaires, focus 

group questions).  

Phase Two – Research 

• 16-18 July 2018: Logistical arrangements and communication with Altus Sport for 

administering the questionnaires, conducting focus groups and interviews (case studies); 

• 20-30 August 2018: Complete questionnaires, conduct interviews (case studies) and focus 

groups during scheduled sessions. 

Phase Three – Post-Research 

• Transcriptions of qualitative data (interviews/focus groups) and statistical analysis of 

quantitative data (questionnaire); 

• Coding and theme generation of qualitative data; 

• 3-14 September 2018: Documentation of preliminary findings and an executive summary 

as a discussion document;  

• 27 September 2018: Finalisation of the report and dissemination of findings. 

2.2.5 Procedures 

Information from documents was captured in spreadsheet format, which to some extent related 

to contextual issues that could be explored further and captured during interviews and focus 

group discussions. For interviews, focus groups and questionnaires, a researcher from BH 

Impact Assessment Services and member/s of Altus Sport visited a sample of venues (schools) 

per township where the programme was offered.  

The researcher conducted focus groups with a sample (approximately 10) AGYW while 

member/s of Altus Sport facilitated the completion of two questionnaires (resilience and 

programme assessment) after introducing the research to respondents, explaining the purpose, 

ethical conduct and process. Focus groups with YSLs were conducted at the offices of Altus 

Sport at an agreed date and time. During this time, case study interviews were also conducted.  

2.2.6 Sample and research participation 

All relevant documents related to the planning, implementation and delivery of the programme 

was provided by Women Win and Altus Sport.  

For the collection of the quantitative data two hundred and fifty-five (255) AGYW 

completed the resilience questionnaire and 261 the programme assessment questionnaire 

(Table 1). Nineteen (19) GCs completed the resilience questionnaire and 35 the programme 

management questionnaire. 
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Table 1: Number of questionnaires completed per township, research cohort and 

programme participants 

Township & 

research cohort 

AGYW GCs 

Resilience Programme Resilience Programme 

Hammanskraal 62 60   

Mabopani 44 46 

Nellmapius 37 37 

Attridgeville 20 22 

Mamelodi 67 54 

Mamelodi Far East 25 42 

TOTAL 255 261 19 35 

For the qualitative data collection, eight (8) interviews were conducted with two (2) 

management staff members of Altus Sport and two (2) teachers, while case study interviews 

were conducted with two (2) current YSLs, one (1) former YSL and one (1) GC. A total of 19 

focus groups consisting of 59 research participants were interviewed (Figure 2), namely:  

• One focus group consisted of five (5) YSLs; 

• One focus group with three (3) community members; 

• Seven (7) focus groups that included 14 GCs; 

• Ten (10) focus groups that included 37 participants. 

The GCs and AGYW were from 19 different primary schools. 

Table 2: Number of interviews and focus groups per township and research cohort 

 

Township and 

research cohort 

Altus Sport  

Managers 

YSLs GCs AGYW Significant 

others# 

Interviews Focus Groups Focus Groups Focus Groups Focus Group* 

Head office 2 1 (n=5) – – – 

Hammanskraal – – 2 (n=4) 4 (n=18) 1 (n=3) 

Nellmapius – – 1 (n=2) 2 (n=10)  1* 

Attridgeville – – 2 (n=4) 2 (n=3)  1* 

Mamelodi  – – 1 (n=2) 1 (n=3) – 

Mamelodi Far East – – 1 (n=2) 1 (n=3) – 

 Total 2 1 (5) 7 (14) 10 (37) 1 (3+2*) 

#Significant others=Teachers/community members * Individual interviews 
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2.2.7 Analysis of data 

Documents were analysed according to the outcomes and indicators of the programme 

outcomes, as well as the aims and objectives of this report. Quantitative data were captured 

from the questionnaires and analysed using the Statistical Package for Social Sciences (SPSS). 

Tables and graphs of frequencies, were compiled in order to examine and finally report the 

collective responses of respondents as percentages.  

Structured interviews, case studies and focus groups provided narrative accounts from 

research participants that were reflective of individual situations, experiences and lived-

realities. Following a line-by-line open coding, allowed for the clustering according to axial 

coding and theme-generation based on a grounded-theory approach (Fletcher & Arnold, 

2011). Probing of issues during interviews and focus groups ensured a reflection on concepts 

for thematic development (Mills, Butt, Maynard & Harwood, 2012). The difference in the 

understanding of some concepts complicated the capturing, but ensured that the reporting 

would reflect the different perceptions.  

3. RESULTS 

The results of this research will be addressed in four distinct sections, which are (i) the 

management and delivery of the programme; (ii) a contextual description of the township and 

programme environment; (iii) information on the AGYW and GCs that completed the 

questionnaire; and (iv) impact of the programme on YSLs, GCs and AGYW.  

The section on the management and delivery of the programme will provide information 

on the achievement of outcomes to the increase of operational and technical capacity of Altus 

Sport to deliver high quality and safe sport and life skills programmes. The discussion of the 

impact of the programme relates to project outcomes, namely (i) AGYW demonstrate 

increased leadership; (ii) AGYW improved skills to exercise their rights and address GBV; 

and (iii) YSLs exercise leadership and improved economic potential and opportunities. 

3.1 Programme management and delivery 

Altus Sport, as delivery partner of Women Win, implemented the Let’s Lead, Let’s Coach 

programme through dedicated, committed and detailed planning, utilising more than 20 years 

of experience in the field of youth development through sport. One of the successes of the 

programme lies in the recruitment, appointment and training of quality YSLs that have the 

potential to not only deliver the programme, but also have the ability to lead where necessary. 

Fifty-nine (59) including new YSLs in Soweto, formed the core of the human resources 

compliment that delivered the programme. They were mainly recruited by word-of-mouth 

and/or referrals from youth leaders in the community and/or non-governmental organisations 

(NGOs) in the same field. YSLs were appointed after they were screened, interviewed and 

assessed as complying with requirements.  

In order to deliver quality services to AGYW, 43 training and up-skilling sessions were 

offered to YSLs on programme related aspects, leadership and employability, as well as 

additional skills-development topics, utilising experts from industry to lead these sessions. In 

addition to support, the delivery of the programme, 59 Goal peer-to-peer participants or GCs 
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were selected over three years by the YSLs from AGYW that participated in the programme 

the previous year. This not only provided an opportunity for the YSLs to implement leadership 

through guiding and developing the GCs, but also as support to deliver a sustainable 

programme. In addition, two coordinators were appointed that supervised the management of 

YSLs on a daily basis, which enhanced the communication between YSLs and the Altus Sport 

office and added to the effectiveness and efficiency of programme delivery. It also served as 

a way to develop communication between all parties.  

The programme plan further required from YSLs to recruit AGYW through a process of 

identification of schools where they could see an opportunity to implement the programme 

(access, facilities and/or spaces to deliver the programme), recruit participants from these 

schools, deliver the programme, and maintain a good relationship with these schools. Over 

the three-year period of the programme, 3452 AGYW were recruited. Measured against the 

target of 750 AGYW that should have completed the programme by the end of the three years, 

an indicator monitoring score (IMS) of 340.9% is obtained. This is significant and indicate a 

level of efficiency of programme implementation, related to the budget that planned for 750 

participants to be reached. With regards to recruitment and the drop-out of GCs respondents 

indicated:    

 

Our aim was to annually recruit more than the required number of GCs in order to 

account for a possible drop-out as the year progress. We wanted to make 100% sure that 

we comply with the required annual number of participants (staff member of Altus Sport). 

 

We have to choose kids for camp and after the camp those kids that did not go to the camp 

drop out (AGYW). 

 

When schools introduce new programmes from other NPOs some GCs drop out as they 

(the NPOs) have food, clothes and all can go to camp (AGYW).    

 

The delivery of the programme included, amongst others, Goal life-skills and sport 

sessions to AGYW and Goal events for girls and community outreach activities. A total of 

2856 Goal life skills and sport sessions were delivered to 115 (2015=24; 2016=34; 2017=57) 

AGYW groups, participating at 79 schools (2015=15; 2016=31; 2017=33). Thirty-six (36) 

Goal events (2015=10; 2016=12; 2017=14) were organised and led by YSLs to 3585 girls, 

and 16 community activity programmes were delivered to 672 community members. A 

member from Altus Sport indicated that:  

 

There is a significant number of learners that do not leave the programme after one year 

and continue to participate. We do not keep record of them (include them in the statistics), 

but I think that the programme should be offered over more than one year. I believe that 

the sustainability of the impact could be more than over one year.  

 

A significant development of the programme was the establishment of a monitoring and 

evaluation (M&E) team at Altus Sport. Apart from daily attendance registers that were held 

by the YSLs of attendance of AGYW attending Goal life skills and sports sessions, a pre- and 
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post-questionnaire was completed and captured at the beginning and end of each year of 

delivery of the programme. Furthermore, a community impact tool was administered as end 

line questionnaire with selected parents and guardians. One of the members of Altus Sport 

indicated that: 

 

We are proud of our monitoring and evaluation system and team that we have developed 

for Altus. Our M&E team has worked hard but the results provides us with information 

to use for further planning. 

     

From the above figures it is clear that Altus Sport were effective in delivering the 

programme over three years, in some cases performing significantly above expectations, in 

particular related to the annual recruitment and delivery of the programme to AGYWs. This 

is supported by evidence of effective recruitment processes of AGYWs and quality YSLs that 

could successfully deliver the programme, even when circumstances in communities were 

dire with strikes and other challenges.       

Concerning issues of sustainability, it is evident that Altus Sport is a highly sustainable 

entity with a track record of programme design and successful delivery for more than 20 years. 

The relative risk relates to the dependency on donor funding for specific programme delivery. 

However, the transfer of learnings and programme content could have an indirect continued 

impact in their delivery of other programmes. For example, organisations that place girls’ 

leadership at the centre of their programmes will provide a pathway for adolescent girls and 

young women to gain valuable leadership and transferable life and livelihood skills, achieve 

economic empowerment and, ultimately, exercise their rights. Women Win believes these 

Leadership and Economic Empowerment Pathways (LEEP) can be specifically and 

intentionally integrated into adolescent girls’ sport programme design (Women Win, n.d.). 

This is summarised by Coalter and Taylor (2010) stating that: 

In community-based sport-for-development projects peer leaders play a central role: to 

reduce costs and contribute to sustainability; to enable learning via relevant role models; 

to provide development opportunities for programme participants.   

Women Win believes that focussing on LEEP could therefore support economic 

empowerment for girls while lowering the cost per participant (CPP) and lead to 

organisational benefits (Women Win, n.d.).  As girls gain the skills to be effective peer leaders 

and coaches, some will have the interest and ability to learn the broader skills needed to 

become programme managers able to sustain and scale a sport programme. It is envisioned 

that Altus Sport’s strategy of creating leadership roles for AGYW who demonstrate special 

leadership qualities, and assist YSLs in programme implementation, will contribute to the 

sustainability of the programme. 

In the same vein, the impact of the programme is a more diffused level of sustained 

learnings where the latter took a life of its own. Sustainability of the programme itself, would 

need continued support and resources unless there is transfer of ownership from Altus Sport 

to an institutionalised setting (e.g. life orientation teachers in the schools). For this to happen, 

a different strategy should be followed in addition to integration into the formal curriculum, 

possibly by a phasing of in-service training approach where the current Altus management 
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and YSLs can play a meaningful role. It is worth noting that Standard Chartered will continue 

to fund the Goal programme for AGYW, in 2019 and beyond.  

To quantify, the organisational capacity of Altus Sport to deliver high quality and safe 

sports programmes, as well as their capability to demonstrate the impact of the programme, a 

self-rating system was implemented at the end of each year. A scale from 0=4 was used where 

0 indicates that the organisation has no capacity (there is a high need for improvement) to 4 

that indicates that the organisation has excellent capacity (there is no need for improvement) 

was utilised. A steady increase in the overall self-assessed capacity of Altus Sport is measured 

from 2.7 in 2015 to 3.0 in 2016 and 3.5 in 2017. In the category of delivering high quality safe 

sports programmes for girls, Altus Sports measured 2.9 in 2015, 3.1 in 2016 and 3.2 in 2017, 

while their capability to demonstrate impact also showed an increase from 2.5 in 2015 to 3.0 

in 2016 and 3.5 in 2017. Areas of most improvement were pre-, mid- and post-surveys, 

competent staff to do M&E and ensuring the safety of girls within all sports and team 

activities. 

3.2 Context of township and programme environment 

The local community circumstances, as seen through the eyes of the AGYW, relate to positive 

social relationships that are described as ‘places where people can mix freely’ and where 

‘people can communicate with their neighbours’ or where there is a ‘vibe’ as ‘people like to 

socialise’. During a focus group discussion, a grade seven girl from Mabopane said that it is 

a place where:  

People stand together like on Monday there was a strike against the municipality that 

wanted to force people to allow others to build shacks within their (big) yards. Many 

people are unemployed and they protested together. They do not want shacks to pollute 

their view and if there are very poor people next to them, they may steal from them. It will 

even make their homes unsafe. 

In some cases, adults and children refer to having shops, ‘spazas’ (house shops) and a 

police station or a ‘love for sports’, such as in Hammanskraal, despite the relatively poor 

condition of most sport facilities. The poor condition of public facilities, a high level of 

vandalism, such as breaking down the roof next to a facility used by Altus Sport and other 

buildings at Rethibile Sports Grounds, are evidence to destructive behaviour within a 

community. Children also reflected negatively on littering and illegal dumping that cause the 

environment to be unacceptably ‘dirty and smelly’. A young girl said that the ‘burning of tires 

in Mamelodi gives off a really bad smell’ and that ‘streets are not safe for girls to walk alone’. 

The lack of community halls or safe indoor gathering places for the youth contribute to a 

perceived high level of idleness and anti-social behaviour among the youth.  

Particularly, the teenage girls fear public violence, which is associated with drug abuse 

and heavy drinking at local taverns and they mention that streets are not safe, especially in the 

late afternoon or evenings. In South Africa, one in three households do not go to open spaces 

or walk alone in parks, and one in five households do not allow their children to play on their 

own in the area they live because of fear for crime and violence (Statistics South Africa, 2017). 

School-based violence relates to 12.2% children who were threatened with violence; 6.3% 
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had been assaulted; 4.7% had been sexually assaulted or raped; and 4.5% had been robbed 

(Burton & Leoschut, 2013). 

Most girls, who often fear for their safety, mention high levels of criminality. A girl was 

murdered and her body dumped close to a community sport facility. Incidences like that, as 

well as several cases of child abduction, triggers high levels of anxiety for parents, who do 

not want their children to remain after school or play outdoors. Girls and women are 

vulnerable against ‘men on the prowl’ looking for ‘cheap sex’. Transactional sex is an 

everyday occurrence and contributes to a high teenager pregnancy rate. Entrenched patriarchal 

ideology underpins popular belief systems that ‘black girls could have a baby by mistake’ and 

it will not ‘count against her’. Two former GCs explained:  

I [now] know my rights as a girl and can say ‘no’ to boys. I do not want to become 

pregnant. Although black girls can be forgiven if they become pregnant out of ignorance, 

they should be ashamed. Male teachers are hard on them and even female teachers will 

say that they like money too much. 

Teenage pregnancies among girls as young as 14 years are many. Some do not want to 

tell their parents and seek an abortion. The clinics stopped giving injections. You have to 

control yourself. Girls have a will to be with men and they give them “bleesar”. [Giving 

goods in exchange for sex] 

In the case study of Precious*, she talks about the plight of teenagers who do not tell their 

parents about their predicament, but would rather opt for illegal abortions for which they pay 

about R300. In such cases, they have to deal with the trauma and sometimes have to also 

‘perform sex’ with men to gain access to having a cheap abortion with no questions asked. 

Besides the stigma and trauma, teenage mothers are robbed of their childhood, often drop out 

of school and enter into multiple love affairs and having more children that make them 

dependent on child support grants, as ‘marriage is no longer available’. A woman from 

Hammanskraal explains the dilemma of girls: 

Marriage is too scarce – it is the African tradition to have children out of the marriage 

and then there are the promises, but you cannot force a man to marry you. There is just 

not enough information. All three of us (women) had children while we were still at 

school. You get tired along the way and suffer to learn.  

I was 18 when my child was born and went away for two years. When I went back to finish 

school, I was very embarrassed to be made an example of. I was a mother among kids 

and it was very humiliating. Women are everywhere for boys. It is the way. We did not 

know how to prevent pregnancy. 

In the case study of Summer* (case study), who was a YSL at Altus Sport and is currently 

a qualified social worker, her early pregnancy was not only traumatic, but delayed her studies 

and entry into employment. As young girl, she and her parents had to take the responsibility 

of caring for her child, whilst many others are in a similar position. She is but one of the 

national statistics that affects about a third of South African women, who have a baby before 

the age of twenty (Philander, 2017). 

Many girls complained about their roles as child carers and the fact that they are expected 

to ‘spring clean the house on Saturdays’, go home after school to prepare the evening meal, 

wash clothes and iron as daily household chores, whilst ‘boys can just go out and play with 
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their friends’. In many inter-generational households, girls are tasked to take care of their 

younger siblings or cousins, as well as of their grandparents. In one of the case studies, 

Precious* talked about her school years having to labour in her uncle’s ‘spaza’ (house shop) 

for selling airtime and serving food. This is a case of a young girl having to labour daily 

without the opportunity to play or participate in childhood activities that ultimately caused her 

much heartache and contributed to her failing at school. Only much later, she realised that it 

was a huge transgression of her rights and that she had an option to speak to her grandmother 

and mother, who could intervene. As YSL, she now accommodates girls like her and even 

buy food for a younger brother of a participant so that the girl can participate in the 

programme. She also invested in further studies and built an outside room, as a step towards 

becoming independent.  

Although most children consider the school a rather safe haven compared to the 

community, conflict and violence in the form of bullying are some of the major concerns of 

participants. Both teachers and all the focus group participants commented on the incidence 

of bullying at schools, where older boys and girls may target ‘shy’ or ‘weaker’ children to 

victimise or, in some cases, to take their ‘lunch boxes’ or ‘whatever they want’ from them. 

This phenomenon is widespread as exposed in a study of 40 developing countries where 

physical fighting and bullying associated with emotional trauma affected about 42% of boys 

and 37% of girls in schools (WHO, 2016)  

Violent and cruel behaviour has also been observed in the way some people treat their 

dogs or animals. Several girls commented how boys or men are cruel to dogs by hitting them, 

not feeding them or, in some cases, a stray dog will be chased away by throwing boiling water 

on them. Owners of donkeys or horses often treat them ‘without respect’ and harshly discipline 

them by excessive hitting.  

3.3 Contextual quantitative data of the AGYW and GCs 

3.3.1 Age distribution 

From the sample of the AGYW respondents who completed the questionnaires, there seems 

to be quite an age spread from 9 to 17 years. Girls continue to participate in sport and life skill 

activities, whilst there is a variation of age groups within primary schools when learners enter 

school later (at age eight) or when they failed a grade or two. The following Figure 1 indicates 

that most participants fall within the age range of 12 years to 15 years (85.6%), which makes 

‘puberty’ a key topic for discussion and relate to lived-reality embodied experiences.  
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Figure 1: Distribution of age of AGYW in sample (n=261) 

Of the 35 GCs who completed the Programme Assessment Questionnaire, seven (n=7, 

20%) were in the programme as participant in 2015 and 28 (80%) participated in 2016. Most 

(n=24, 68.6%) were GCs in 2016 and 11 (31.4%) acted as GCs in 2017.  

YSLs allow girls to continue attending the programme, although they do not register them 

as participants. However, they are very selective in choosing girls to serve as GCs, although 

some may persist and at the community level, where they continue to come during their early 

high school years where they refer to themselves as ‘coach assistants’. Figure 2 represents the 

age range of GCs, being from 10 to 14 years with most (89.5%) being 11 to 13 years of age.  
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Figure 2: Distribution of age of GCs in sample (n=35) 

This relative age discrepancy between the AGYW participants and GCs or self-appointed 

‘coach assistants’, indicate that girls are highly interested to continue their participation from 

primary to high school, particularly for the transition between the two school phases. The 

years of involvement are very similar for both questionnaires, as children were requested to 

do both, first the Resilience and then the Programme Assessment Questionnaire, but as some 

children had to leave early or arrived late resulting in some discrepancies.  

 

3.3.2 Years in programme 

Of the 35 GCs who completed the Programme Assessment Questionnaire, seven GCs (n=17, 

20%) have been in the programme as participants in 2015 and 28 (80%) participated in 2016. 

Most (n=24, 68.6%) have been a GC in 2016 and 11 (31.4%) acted as GC in 2017. Of the 261 

AGYW, who completed the Programme Assessment Questionnaire, 42 (16.1%) participated 

in 2015, 92 (35.2%) in 2016 and 127 (48.7%) in 2017. 

3.3.3 Household composition  

The following two graphs (Figure 3 and Figure 4) presents the household composition of the 

GC and AGYW sample cohorts. Only 19 GCs completed the Resilience Questionnaire of 

whom only 10.5% (n=2) acted in that position in 2016 and 8.5% (n=17) were GCs in 2017. 

All, except one (5.3%), lived with their mother and 31.6% reported the absence of a father in 

their households. Most lived with their siblings, namely 89.5% had sisters and 68.4% had 

brothers. Extended family compositions were evident in households where children lived with 

an aunt/aunts (26.3%) and/or uncles (47.4%), a grandmother (31.6%) and/or grandfather 

(26.3%). This household profile indicates an inter-generational and extended family 

composition. 

 
Figure 3: Household composition profiles of GCs 

A similar household composition emerged from the AGYW but slight differences occur 

as it represents a different cohort of 261 respondents. Overall, it shows that mothers are the 
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main care giver (84.1%) compared to fathers (51.5%), with a relatively equal representation 

of other siblings, namely sisters (68.4%) and brothers (67.8%). Relatively less sisters (21.1%) 

and grandmothers (10.5%), and more uncles (20.4%) and grandfathers (12.9%) were present 

in the households of Participants compared to that of GCs. Despite these differences, the 

profile is one of an extended family/household composition with the dominance of female 

heads of households and care givers, as well as inter-generational relationships.  

 

Figure 4: Household composition profiles of AGYW 

Such household compositions deviate from the perception of traditional family 

constructions and place young girls at the bottom of the household hierarchy often tasked with 

household work and responsibilities to look after the elderly (grandparents) and act as child 

carers for younger siblings, including for their younger cousins. In such extended household 

arrangements, aunts often live with their mothers (grandmothers of participants) when 

unemployed or having children out of wedlock. Once a nuclear family (for instance uncle, 

wife and children) become financially independent, they may move away and take on younger 

cousins as child carers, as in one case study (I am Precious*).  

3.3.4 Self-worth 

In Section B of the Resilience Questionnaire (Annexures B & D), 12 items relate to the 

respondent’s internalisation of feedback from others and experiences of success or failure that 

impact on their self-assessment of ‘worth’ and ‘esteem’. In Figures 5 and 6, these items, as it 

relates to frequencies under ‘a lot’ (including reversed values), are discussed comparatively 

between GCs and AGYW respectively. The causality between the programme and self-

assessment was not established, so this finding merely provides insight into the self-evaluation 

and reactions to circumstances that shed light on the contextual (qualitative) data of the report. 
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Figure 5: Frequencies of items related to self-worth/esteem of AGYW 

 

Figure 6: Frequencies of items related to self-worth/esteem of GCs 

A discrepancy exists with the number of CGs (11.1%) and AGYW (61%) indicating that 

they look up (‘a lot’) to role models, whilst the latter are relatively more affected when ‘bad 

things happen at home’ (GCs=42.1% versus AGYW=71.4%) or in the community 
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(GCs=42.1% and AGYW=53.1%). Relatively more GCs (50%) felt they could solve their 

own problems (‘a lot’) compared to AGYW (42.2%). More GCs also see themselves to be 

liked by teachers (‘a lot’, 72.2%) compared to AGYW (55.9%), whilst most find their 

recognition of value at home (GCs=100% and AGYW=89.7%). Although most view 

themselves as important to the programme (GCs=61.1% and AGYW=76.1%), they do not 

assess equally their value to others ‘a lot’ (CGs=38.9% and AGYW=55.8%). This should be 

taken into consideration for interpreting qualitative data that mentorship and emotional 

support are mostly provided by the YSLs with a minority value for their contribution in peer-

to-peer emotional support. 

The next two graphs indicate a resilience measure as based on the CURM-28 protocol 

(Liebenberg, Ungar & Vam de Vijver, 2012) with reference to the concept as: 

‘…a quality of individuals that reflects their capacity to engage in processes that make it 

likely they will overcome adversity and achieve normal or exceptional levels of 

psychosocial development (e.g., they will go to school, maintain a prosocial peer group 

and avoid delinquency)’ (Ungar & Liebenberg, 2011: 126). 

The following Figure 7 and 8 provide the values for the two separate cohorts of 

respondents, followed by Figure 9 that provides a display of comparative values with a 

discussion as per sub-clusters of items.   

 

Figure 7: Resilience measurement of AGYW 
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Figure 8: Resilience measurement of GCs 

 

Figure 9: Comparison of GC and AGYW (A) on frequencies of Resilience items 

GCs and AGYW display similar patterns on the measurement of resilience on a three-

point Likert Scale. Relatively more GCs indicated that their parents/guardians understand 

them (‘a lot’) and they know where to get help (‘a lot’). This corresponds with the ‘somewhat’ 
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categorical choice of the option mentioned (parents/guardians understand them) where the 

frequency balanced out for relatively more AGYW who chose this option. 

From these findings, it appears that both cohorts demonstrate a high level of resilience 

relating to the clustering of responses according to sub-indexes of the Resilience 

Questionnaire (Annexures B & D). The following presentation of items only refer to those 

within the high agreement level (‘a lot’) category:   

• Psychological care giving (items 5.3, 5.8 and 5.11); 

• Individual/personal skills (items 5.4 and 5.5). The fact that many children (55.6% and 

49.0% respectively) felt that they can ‘fix things that went wrong without hurting others’. 

This is somewhat of an indication that they often have to deal with issues that are out of 

their control; 

• Individual/social skills (items 5.6. 5.10 and 5.13) indicate that less than 60% from both 

cohorts have chances to ‘show others that you are growing up and can do things by 

yourself’ (independence); 

• Cultural aspects (item 5.1); 

• Educational aspects (items 5.2 and 5.7); 

• Peer support (items 5.9 and 5.12) indicated that GCs (63.3%) and AGYW (61.1%) fit in 

with other children (‘a lot’) which also corresponds with ‘think that friends care about you 

when times are hard’ (GCs=45.9% and AGYW=40.4%).  

These values indicate that girls experience a high level of care from parent(s)/guardian(s), 

but that these are circumstances over which they do not have control and may cause a great 

deal of stress. Peer-relations are not particularly supportive, which is possibly linked to the 

age group and level of vulnerability. 

3.4 Programme effects on and recommendations of YSLs, GCs and AGYW  

3.4.1 Programme effects 

In the following four figures (Figures 10, 11, 12, 13), different components of the programme 

that translates into ‘uptake’ or programme effects are comparatively stated between AGYW 

and GCs with the latter having had relatively more and extended exposure to learnings.  
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Figure 10: Degree of programme effects identified by AGYW 

 
Figure 11: Degree of programme effects identified by AGYW (continued) 
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Figure 12: Degree of programme effects identified by GCs 

 

Figure 13: Degree of programme effects identified by GCs (continued) 

The nuanced (degree) to which different effects were relevant for the all, it is information 

gained, mostly (‘a lot’) relates to: 

• ‘The body’ (AGYW=93.4% and GCs=97.1%);  
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• ‘Personal hygiene’ (AGYW=79.1% and GCs=79.4%);  

• Sport activities (AGYW=86.4% and GCs=91.4%). 

The programme provided as safe space for after-school participation either at the school or at 

community facilities (AGYW=80.3% and GCs=82.9%). 

The programme addressed their personal needs and the majority found that the programme 

helped them ‘a lot’ with finding solutions or coping with their personal problems 

(AGYW=64.1 and GCs=67.5%). The fact that 28.8% friends assisted AGYW and 44.1% 

friends assisted GCs, whilst 82.9% of the latter assisted participants show the effect of how 

the programme provides a space for peer-to-peer influence and mentorship provided by the 

YSLs. The causality of ‘visiting a doctor or clinic’ is less clear without a pre-impact 

comparative measure, but most children indicated that they visited a clinic or the doctor during 

their years of participating in the programme (AGYW=42.5% and GCs=58.8%). Other 

meaningful affects, include learnings related to self-identified behavioural change: 

• Learnings that affected their lives (AGYW=73.8% and GC=91.2%); 

• Changed ‘general behaviour’ (AGYW=68.2% and GC=64.7%); 

• Changed behaviour related to menstruation (AGYW=55.3% and GCs= 40%); 

• Managing conflict (AGYW=63.8% and GCs=58.8%) and reporting incidences of violence 

(AGYW=42.5% and GCs=57.1%); 

• Change the way of handling money (AGYW=52.7% and GCs=50%); 

• Talk in front of others (AGYW=48.2% and GCs=61.8%); 

• Took a leadership role in the programme (AGYW=65.3% and GC=48.6%). 

Most respondents indicated that they were recruited and supported by teachers 

(AGYW=51.2% and GCs=60%) with most having much support from parent(s) 

(AGYW=73.7% and GCs=70.6%). They had meaningful opportunities to make new friends 

(AGYW=58.7% and GCs=71.4%) in the programme. The YSL or Coach is pivotal in the 

learnings and gave personal advice (AGYW=85.3% and GCs=80%) whilst being liked and 

appreciated (AGYW=91.5%).  

A ripple effect emerged as indicated by respondents who discussed programme with 

household members (AGYW=66.8% and GC=68.6%) or they told friends who is not part of 

the programme (AGYW=58.8% and CGs=80%) and advise others outside the programme 

(AGYW=68% and GCs=62.9%).  The overarching sense of belonging with the programme 

demonstrated a dimension of identity formation and most indicated that they were proud to be 

a girl relating to gender identification (AGYW=91.8% and GCs=97.1%) and be associated 

with the programme (AGYW=914% and GCs=94.1%).  
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Figure 14: A comparative analysis of AGYW benefits per year 

A comparison of programme effects on a year-to-year basis (Figure 14) show various 

differences with a positive increase from 2015 to 2017 in terms of parental involvement 

(A4.05) and taking on a leadership role within the programme (A4.14). Several decreased 

values were reported over the same time. namely (i) ‘learning important things affecting my 

life’ (A4.01); (ii) being able and feeling ‘a lot’ confident to ‘talk in front of others’ (A4.10); 

(iii) and ‘advising others outside the programme’ (A4.12). This could be due some challenges 

is the type of challenges faced by participants (e.g. systemic) and an increase in keeping 

personal issues private out to avoid possible ‘gossip’. In the qualitative data, narratives 

substantiate a fuller discussion of associated themes.  

3.4.2 Programme recommendations 

In the Assessment Questionnaire, participants and GCs indicated their recommendations 

displayed in the following Figure 15 and Figure 16. 
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Figure 15: Recommendations for programme improvement from AGYW 

 

 
Figure 16: Recommendations for programme improvement from GCs 

Respondents suggested the augmentation or extension of the current programme to 

cover more as it relates to ‘a lot’ value: 

• Topics or issues (AGYW=61.6% and GCs=44.1%); 

• Additional and different sports (AGYW=46.1% and GCs=54.3%); 

• Sessions per week (AGYW=62.6% and GC=60%); 

• Events (AGYW=85.7% and GCs=85.7%); 
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• Community outreach projects (AGYW=57.9% and GCs=60%); 

• Mentorship from coaches, including on a one to one basis (AGYW=45.1% and 

GCs=76.5%). 

From the responses that playing sports on a regular basis lead to the expectation by a vast 

majority (more than 85%) that there will be events such as competitions against other classes 

(in the same school) or against other schools (where the programme is implemented). As 

indicated during focus group sessions, children seldom travel to other places and there is a 

need for them to do so and to have some excursions such as a trip to a holiday resort or camp.   

As many schools do offer limited opportunities in sport participation, most respondents 

(60% or more) stated that they would like to increase the number of weekly sessions or would 

even like to participate on Saturday mornings and/or during school holidays. The third change 

indicated by all is to engage in community outreach projects (more than 57% overall). 

Relatively more participants would like to discuss different topics whereas relatively more 

GCs would like to have (direct) mentorship from the YSLs (76.5%) or different sports 

(54.3%). 

There is also a need to include, have parallel and/or ad hoc sessions for: 

• Boys (AGYW=8.6% and GCs=11.4%); 

• More girls from the same class (AGYW=67.6% and GCs=67.6%); 

• Teachers, especially the ‘trust’ and/or Life Orientation teacher or teachers who are also 

coaching sports in the school (AGYW=52% and GCs=67.6%); 

• Community members to assist in the programme (AGYW=32.2% and GCs=31.4%). 

Most girls would like to see the programme including more girls and teachers to become 

involved that inevitably have bearing on recruitment and on the scheduling of sessions. About 

a third would appreciate community members to assist as implementers, whereas a relatively 

small proportion would like to mix with boys at intervals or expose them to values and 

information about bullying. More contextual information appears in the qualitative section or 

narrative format or the report 

3.5 Impact of programme on YSLs, GCs and AGYW 

3.5.1 Leadership and action 

The two cohorts of GCs display little differenced regarding taking up leadership roles and 

responsibilities. The following two figures report on the leadership and action outside the 

programme that have bearing on programme effects. In Figure 17 and Figure 18, it is evident 

that most AGYW (73.3%) and GCs (85.7%) managed to save money but less children drew 

up a budget (AGYW=49% and GCs=57.1%). Most children also took up a leadership role 

among their friends (AGYW=75.6% and GCs=77.1%) or served in school leadership 

positions (AGYW=57.9 and GCs=68.6%).  
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Figure 17: AGYW leadership and action profiles 

 
Figure 18: GC leadership and action profiles 

It could be deduced that children enjoyed the sports and although some were already 

taking part in community club programmes, others joined external activities offered in the 

community or played sports with their friends in the street such as ‘street soccer’ or ‘street 

cricket’ (AGYW=77.6% and GCs=31.4%). During the year(s) they participated in the ‘Altus 

Programme’, many also joined other sport programmes offered in community clubs or at the 

school (AGYW=77.6% and GCs=57.1%) and/or attended programmes offered by other 

NGOs (AGYW=53.9% and GCs=31.4%). These findings state that AGYW were relatively 

more active by joining other sports programmes or activities, whilst proportionally more GCs 

served in school leadership positions.  



26 

 
 

Considering the leadership and efficacy related actions taken by different cohorts (Figure 

19) first as AGYW (in 2015) and then as AGYW and GC (2016 and 2017), a comparison of 

mean values seems that there is an increase of girls being selected in school leadership 

positions (A2.1) that peaked in 2016, whilst a slight increase for peer-to-peer leadership 

increased significantly from 2015 and peaked in 2017 (A2.2). A similar behaviour pattern 

occurred relating to additional sport participation (A2.3) that may be reflective on the level of 

enjoyment and interest created for different sports and alerting individuals to look for such 

opportunities with an associated increase of an active life style. This observation matched with 

A2.6 where there is an increase in participation in other sports programmes.  

Decreases over the three years were evident in the ‘saving of money’ and ‘drawing up a 

budget’ (although there was a slight increase from the 2016 to the 2017 cohort). Qualitative 

data confirm this observation and has direct bearing on the relatively vulnerable economic 

status of most girls and families in the different townships.  

 

Figure 19: Leadership and action of AGYW since joining the programme 

Figure 20 provides mean rank values for a comparative analysis of inter-year AGYW and 

GCs considering leadership and associated actions. Relatively low frequencies allocated to 

external sport participation (in 2015) and intra-peer leadership (in 2017) is a possible 

indication that it would take time to engage in community-based institutionalised sport. It 

demonstrates that leadership among peers became a challenge for some as most AGYW and 

GCs wanted to voice their opinions, a matter that was also raised in focus group discussions.  

The ’Be Money Savvy’ module was novel and meaningful activity in 2015, but settled 

during the following years. The averaging of mean values (2016 and 2017) provide a 

normalisation and trend for most children’s actions that they contributed to programme 

effects, being relatively high with external sport participation being relatively high and saving 

funds, slightly lower. Drawing up a budget was particularly low among the 2016 AGYW and 

GCs as indicated in Figure 20, showing that it is a challenge for children without a stable 

source of income such as pocket money or entrepreneurial activities.   
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Figure 20: Comparative results over time (2015–2017) of leadership and actions of 

AGYW since joining the programme 

3.5.2 Personal benefits 

All research participants prioritised the social benefits that they attributed to the programme. 

In three case studies an AGYW, YSL called Precious* and YSL Summer*, it was evident that 

the programme and the mentorship from the YSLs provided them with a social home, a place 

of physical and emotional safety and care. For the AGYW (Precious*) who lost her father 

when her parents divorced, the programme and peer support helped her cope with trauma and 

she realised that others are also coping with devastating circumstances.  

For many, life is hard and they find comfort and compassion in sharing their stories and 

fate with others ‘like us’. For the YSL (case study) who could live out her dream of playing 

and coaching soccer, whilst studying ‘on the side’, learning that she had a ‘right to make 

choices’ was a turning point in her personal sense of self and empowerment. She could now 

afford other girls (like her) the opportunity to play, whilst she buys food for one of the girl’s 

brother and organise some informal play for other younger siblings in the care of her players.  

AGYW are learning to show compassion and care for others’ feelings. One girl said that 

at the programme, ‘people know each other – we are like a family’. Self-acceptance was a key 

building block to accept others. One of the focus group participants said that: ‘Girls can be 

proud of themselves, be brave and confident.’ She also reflected on the positive example set 

by the YSL who said: 

She did not shout at us or slapped you. She was kind and talked to you alone if you 

behaved badly. We would get punished if we laughed at others and had to do push ups or 

run around the field.  

Another girl said that some laughed when one of the participants fell, but ‘it was hurtful 

to her so we learnt not to laugh but to help her up.’ Improved social relationships speak of 

caring and altruism, wanting to give back to other girls who are less fortunate and who’s 
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suffering resonate with those who are in a position to assist. One girl from Mamelodi said that 

because they received washable ‘pads and panties’ she asked her mother to use the money 

which was spent on buying this for a ‘friend in need’ which was rewarding for her as she could 

not help somebody in a special way. One grade 11 girl related a particular learning experience 

in this regard: 

When I joined [the programme]. I learnt to build up others and carry others the way they 

like. I stop swearing at others. Before the programme. I will get angry and swear at 

others. I bullied them and shouted at them. But now. I do not at out and do not abuse 

other children anymore. I am more patient and take care of my little brother. Before. I 

shouted at children when they made me angry and that made me feel better. At home my 

relationships are also better as I do not become so angry and see that it is not good for a 

person to develop anger. 

Other girls agreed and said she really changed and they now appreciate her as a valued 

friend, but before, they were afraid of her and would avoid her. Others said that there are many 

children walking ‘around with anger in their hearts’ and it seems they find some relief in 

bullying others. Being able to manage conflict and reach out to others is a considered as a 

meaningful effect of the programme. A GC from Mamelodi said that she learnt ‘things in the 

programme that helped me to fix my problems’. Many girls made ‘close friends’ through 

playing sport together and also being given the opportunity to share their stories. In some 

cases, girls are reserved to share their ‘secrets’ as they fear ‘other girls will gossip behind our 

backs’.  

3.5.3 Leadership 

The development of leadership takes on many nuances and there are several building blocks 

towards being able to cope with circumstances before a person becomes relatively more 

resilient where she would be confident enough to lead. One former GC from Hammanskraal 

explained that she ‘build confidence in the programme and then took part in choir and speech 

(debating).’ For many, taking part in the programme is a positive way of coping with negative 

life circumstances and afford them some time out to share and deal with emotional trauma or 

personal issues. One girl from Attridgeville explained it as follows: 

We joined the programme to forget our problems and want to do sport because it makes 

us healthy. It keeps us busy and we then do not think a lot. It helps with our problems. 

When we play, we forget. 

In one particular case, a former GC was highly motivated and set positive future goals for 

herself. She displayed confidence and self-belief in being able to ‘be successful in life’. She 

felt so motivated and said that she is influencing her mother to also improve her qualifications 

and make ‘a better life for herself’. The following narrative is an expression of her ambition: 

Most of the time my mother and friends are proud of me. She (mother) works as a cleaner 

and I encourage her to learn to become a teacher. She is smart. I am confident and not 

afraid to show myself out there. I like mommy and child day and want her to also show 

others what she can do.’ 

Self-improvement is at the essence of people’s drive to renovate their homes or as witness 

by all three case studies of former or current YSLs. One qualified as social worker and 
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obtained employment with an NGO. Another one is completing modules at a distance learning 

institution and built a separate room, whilst another one is in the process of building a new 

home that is a lengthy process as she can only afford some bricks and labour ‘from time to 

time’. 

In some cases, girls took it upon themselves to address bullying by reporting incidents to 

teachers. At all the schools, there seems to be a decrease in bullying and principals and 

teachers are addressing the issue more actively by calling the parents and/or issuing 

punishment. Speaking out is but one way of showing leadership and demonstrate a caring 

attitude such as demonstrated in the following narratives from girls who attended the 

programme attested to this: 

There was this one boy who was bullied a lot. So I took his money one morning before 

school so that the bullies cannot take it from him. They said they know his secret, and will 

tell the class if he does not pay them. I told the teacher and faced them. They stopped as 

they were in trouble with the teacher. 

I took leadership and get some boys to stop bullying others. I also listen to children when 

they speak and do not take the person down. 

Speaking out and confronting bullies is not easy for young girls, especially in the 

community where boys may walk past them in the streets and for no reason just slap them – 

‘it is then when you have to stand proud and tell them off’. At the programme and in the school 

where there is more of a controlled environment, participants report various occurrences 

where they could ‘keep their calm’ and ‘listen rather than shout back’ which defused conflict 

and potential abusive behaviour. The programme also contributed to make them more resilient 

and withstand the ‘insults of others’ as expressed by one girl who said. ‘People can call you 

names, but it will not take my smile away’. By acting more confident and not retaliating a GC 

said that: ‘I became a leader and I am more clever (sic) at relationships’.  

A teacher at a primary school in Mabopane said that the programme participants are 

acting as the ‘real leaders’ in the school and set an example of good behaviour. According to 

her, teachers are daily experiencing insults and poor discipline from some learners whose 

parents also complain that they cannot discipline their own children. She said that the children 

‘going to the programme are the well-behaved ones’ and ‘they are the good kids that take 

leadership in class when the teachers are not there.’ Some of these participants were confident 

that they are seen as leaders in the school as one GC explained: 

I learnt about leadership and learnt that about knowing what is right and what is wrong. 

After the programme I know better what to do. I also learnt what to do as a prefect in the 

school although not all the children listen to me.’  

Another teacher from Attridgeville interviewed was very positive about the educational 

value of the programme and said: 

Altus Sport is one of the projects that makes me happy. The programme has been here (at 

the school) since 2016 and the children attending are the leaders even when they walk. 

They develop their potential. Even during parents’ meetings, they will take the 

responsibility to line up the children – even if they are not the chosen class leaders.  
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Also the shy learners became confident and one took care of the grade seven learners 

when the teacher was not in the class. They are so disciplined and they show respect to 

us and to other children.’  

Several GCs and AGYW of the same schools confirmed the observations of teachers.  

These children also took pride in being able to act as role models to others and to ‘give good 

advice’ to other girls and to their household members at home with regard to menstruation 

issues and how to handle conflict. One former GC explain: 

Being a Goal Champion is to be yourself with people and to enjoy their company. They 

seek us to talk at church and at home. We give relationship advice and tell girls not to 

rush to please boyfriends. My friend it now pregnant and she is only 17 years old.’ 

Being recognised as a mentor is particularly status-conferring to YSLs who are 

acknowledged in the communities as ‘coach’ or ‘volunteer’ who serves the children in the 

community selfishly. In one MSC story reported by a YSL, a female coach provided a girl 

with the opportunity to be protected from boys intimidating girls playing soccer and welcomed 

them into her team. A former GC from Mamelodi also established a girls’ soccer team in her 

community and run sessions on the ‘Altus model’.  

The status of girls and young women should be seen against the background of patriarchal 

beliefs that assign women to private spaces and motherhood, whilst holding beliefs that boys 

and men are inherently superior and entitled to the public domain and traditionally ‘male 

sports’. Age is another factor that mitigates against the status of females and youth at the level 

of institutional settings in the community. The fact that young girls speak publicly at church 

or at school or are valued in their household is no small feat and evidence of inroads made 

through efficacy, agency and through the brokerage of female leaders and male ‘gatekeepers’.  

3.5.4 Value education 

Most research participants consider ‘respect’ as the most important value and underpins 

conflict-free social relations. The teachers refer to the ‘respectful way’ participants behave in 

class and the research participants all emphasise that ‘respect for yourself and for others, also 

for the environment’ is key to rewarding relationships. One former participant explained: 

What we learnt most is to respect each other. We all get a chance to speak even if you 

sound foolish. Sometimes girls all want to talk and you do not get enough chance to share 

your ideas. 

For most, respect is also part of playing fair and not cheating or lying. One AGYW from 

Mamelodi Far East said that she was cheating when she played with her friends in the street 

and then they did no longer want to play with her. She became lonely and then she realised 

she had to change. She then thought about it and changed which had positive results – ‘I 

stopped and now they play with me again. I will not say the ball touched my hand if it was 

not the case’.  

Most AGYW see self-respect as ‘having respect for your body’ and link it to efficacy and 

leadership by saying ‘no to peer pressure’ or ‘not to be controlled by boys who tell you, you 

are beautiful and they like your smile’. Gender relations are sometimes challenging as boys 

‘generally treat girls as if they belong to them’. One girl said that although boys treat girls 
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badly ‘you should be the better person in life and you should respect your parents and other 

people and also yourself by not drinking alcohol or smoking’. This perspective goes beyond 

the mere perception that ‘sport keeps children busy and out of trouble’, but addresses the 

educational value associated with sport as engaging sites where learning takes place.  

3.5.5 Health-related outcomes 

All research participants are convinced that the programme carry valuable health-related 

lessons. Several said that they are now conscious off their personal hygiene and wash 

regularly, twice or even three times daily. This represents a change as many only washed in 

the mornings prior to them receiving information at the programme. Many confirmed that 

they changed their behaviours during menstruation and know how to use pads and keep 

themselves clean and remain active. As confirmed by MSC stories in progress reports, many 

girls could share the knowledge with mothers and grandmothers who ‘were in the dark about 

such matters’. Several former participants share their opinions on the value of learning about 

puberty: 

We learnt about personal hygiene and how to keep clean every day. Now. I will wash 

three times a day but before I would only wash in the mornings. We will tell the children 

to wash and not to smell. 

I learnt how to respect my body and to have good hygiene. I know now how to use a pad 

and to dig a hole to throw it away. 

I got information about menstruation. I even told my mother what we learnt and she said. 

‘I did not know that’. My grandmother also learnt that you can do activities when you 

menstruate, but in her days they had to stay at home. 

The fact that it is for girls only, there are more open discussions on ‘girls’ issues’ and the 

participants feel free to engage in discussions with the young female Youth Sport Coaches. 

The following narratives attest to this.  

We get some information as in the class at school, but as we are girls only we can ask 

questions that we do not ask in class. In class boys will disturb us. 

We got good information as we do not get clear information as life orientation is taught 

by a male teacher. 

Girls can be proud of themselves, be brave and confident. Some were shy to talk about 

their bodies. 

One of the mothers who took part in the focus group discussion in Hammanskraal 

expressed her appreciation for providing girls with such knowledge and said she could see the 

difference in her daughter and her friends ‘who take better care of themselves…and keep on 

looking in the mirror’. They observe that girls are now more aware of their appearance and 

more knowledgeable about eating healthy food. Many former participants also confirmed that 

they have stopped eating or drinking ‘lots of sugar’ or ‘salty foods’ and prefer to eat fruit and 

vegetables. One girl explains how her view about nutrition changed: 

We now spend less money on junk food and it is more healthy (sic). We do not buy so 

much sweets (sic) that is full of sugar and will cause obesity. We get food from the feeding 

scheme but we really do not like the fish, but can eat the rice and we do not like the soya. 

We are careful not to eat too much salt. We like pap and milk.’ 
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From this narrative and from other nutritional preferences shared during focus group 

discussions, it is apparent that many meals at home and school are still to a large extent 

composed of starch and that is not easy to find healthy snacks to buy at school or at community 

shops. 

3.5.6 Saving and empowerment 

Saving money became a means of building positive relationships of trust and holds value for 

a person among family members and friends. For many girls it was impossible to save money 

if they only get R5. In most cases, the girls will use the saving to buy gifts for their loved ones 

(mostly mothers or grandmothers) on their birthdays or spoil a friend and buy some clothes 

or ‘luxuries’ for themselves or give the money to buy ‘food for the house’. The following 

narratives attest to the building of trusting and caring relationships in this regard: 

I saved R300 [£16.7] in 2017 and bought clothes and toiletries. In 2018 I saved R700 

[£38.9] and helped my mother to buy food for our children. 

I saved R420 [£23.3] and bought stationary and school things in 2017. This year I saved 

R120 [£6.7] to spend on my brother’s wedding. 

I saved R180 [£10] and could pay for a school trip. Last year I saved R200 [£11.1] to 

spend on a trip for my friend’s birthday. We all went to sleep at the spa and it was really 

special. 

I saved R300 [£16.7] last year and bought shoes and this year I saved R40 [£2.2] to buy 

a cup to put on my grandmother’s grave. 

Last year and this year I saved R1. 000 [£55.6] and gave R300 [£16.7] to my father for 

which he was very grateful. 

I learnt to save money and last year I saved R100 [£5.6] and bought my mother a present. 

I took the present and a card to hospital for her. I also bought a present for my 

grandmother. I gave her cookies and she spoils me back. She bought me shoes. 

Last year I saved R500 [£27.8] and used it to buy a new bra and slippers for my mother. 

I would save R10 [£0.6] per week and buy clothes and spoil myself. Then later I saved 

more and had R600 [£.33.6] I have a special relationship with my grandmother and she 

borrows money from me. When she wants something. She wants it now and cannot wait 

for her grant [to be paid out]. I will lend her R100 [£5.6] but if she is a week late, I charge 

her R10 [£0.6] interest and R20 [£1.2] for two weeks late. She always pay back with the 

interest. 

I saved R700 [£38.9] and will buy myself a cell phone. I also saved R150 [£8.3] from last 

year and will spent it on entrepreneur’s day to make more money. 

Although most girls did not budget as they were uncertain of how much money they 

would be receiving and when they would have to spend it on emergencies, at the bottom of 

their saving was the principle of care and reciprocity. They could spend much money on 

needed (buying food or clothes) items but also be in a position to show appreciation and build 

a special relationship with family members. In several cases, they were admired for being able 

to save and would enter into a reciprocal giving and loving relationship with a grandmother 

or family member for which they have become a ‘piggy bank’.  
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Saving up also afforded some to save up for entrepreneurial activities at school where 

they could ‘buy and sell to make a profit’. In another case, a girl said she is very interested in 

‘design and will spend money to buy material’ as her aunt has a sewing machine and will 

teach her to make pillowcases which she can sell or give away as special gifts.  

In the broader community, saving clubs called socials or ‘stokvels’ is very popular as 

described in the case study of YSL Mimi*. One entrepreneurial community member also 

indicated how she took advantage of her leadership role and organised several saving schemes 

in the community with different members, one to save money for Christmas and another to 

save enough cash to invest in a business enterprise or for a major spending such as renovating 

a home. She explains: 

We are 12 women who put away R200 (£11.1) per month and at the end of the year you 

get money to buy groceries for Christmas. Three of us take the money and put it on the 

table for all to see. Each of us will see what we write in the book. They come together at 

my house. Each will also bring R5 (£0.3) and we will have cake and tea.  

We also collect money to give each one R200 (£11.1) on the birthday. If there are more 

birthdays in one month and your birthday is in August. We can just say it is in March for 

you to get R200 (£11.1) and a cake.  

If somebody dies, then we take R400 (£22.2) from the bank and buy a wreath and give 

R100 (£5.6) to the family as part of our condolences.  

For the ‘stokvel’ we are less women and put in as much as we can for a whole year. It is 

a scheme from Nedbank. When I get the pay-out. I will take R2000 (£111.1) to buy the 

children what they need. I will not use it for my cleaning or grass cutting machines – for 

that I got R50, 000 (£2777.8) from the Municipality and Rand Water. 

Informal leadership in the community mostly lies with women who are taking the lead in 

religious activities, like at funerals (burial societies) or at church, whilst entrepreneurs afford 

others the opportunity to be part of a savings scheme and in the long run, they may also find 

employment opportunities.  

3.5.7 Academic and sport-related outcomes 

Some girls from Mamelodi who said they helped each other with homework and because they 

also had better knowledge of some topics, their marks in life orientation improved mentioned 

an unintended spin-off from the programme. The learning of sport skills contributed to the 

improvement of their sport skill levels and some said they became better soccer or netball 

players. Having gained knowledge and learn new sport skills. Girls enjoyed cricket and rugby 

of whom most played these ‘boys’ sports’ for the first time. Most schools only offer athletics. 

netball and soccer that afforded girls limited exposure to a variety of activities and the fact 

that they could learn the rules and skills of such sports made them to be more interested in 

watching the sports on television and broadened their scope by playing these games informally 

at their communities. Some girls organise soccer games and act as umpire for smaller teams 

such as five-on-five competitions.  
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3.5.8 Employability 

 All YSLs are keen to gain experience and competencies that might make them more 

employable. Several are using their stipend to pay for part time studies. Although they claim 

to have experienced personal development and acquired ‘soft skills’, they were not successful 

to find permanent employment or make contacts through their work to gain entry to the job 

market. Nine (9) YSLs accessed paid income opportunities (jobs) of which all six in 2016 and 

three (3) in 2017. Types of job they accessed were cashiers (2), diving instructor (1), sales 

persons (2) in a clothing and cell phone store, financial advisor, aerobics instructor, internship 

administrator, customer relations officer, while one started her own business selling perfume. 

 Employability is a contentious matter as it merely refers to a vague notion that 

(unemployed) people are relatively more employable but does not envisage the type of 

employment or the degree of access to income-generation that would be possible. Structural 

constraints and employment options open to youth without formal qualifications are severe 

stumbling blocks. Acquiring ‘soft skills’ are essential as a competency base, but technical 

skills and knowledge in addition to work-related experiences relatively more important within 

an environment of high youth unemployment. For the YSLs, exposure to how an Altus Sport 

is managed, programme implementation and engaging with children, professional conduct 

and trainings mainly focus on successful programme implementation and not necessarily on 

providing them with skills and competencies required by office work working in call centres, 

informal trading or possible employment options available to them. Computer literacy and 

acquiring a drivers’ licence or seeding funding and business skills, are entry-level 

requirements for a wide spectrum of employment opportunities. For many, access to 

improving their marks and access to bursaries to pursue formal education is the preferred and 

relatively more secure way out of ‘poverty’. Also, experience and work-related placements 

within the office or work environment (of Altus Sport or other organisations) is considered of 

high value in ‘building a CV’. 

  

4. CHALLENGES 

All participants rated the programme very highly and mentioned only a few challenges relating 

to the implementation. Some issues relate to the high level of self-selection of girls who joined 

the programme and the fact that many girls who would really need such an intervention, were 

not interested or others cannot stay after school due to the scheduling of public transport. 

Although several girls mentioned that they would like the sessions to be longer, they realise 

that some girls have to walk quite a distance and it is not safe for them to arrive home late. 

Parents are also not supportive of girls attending extra-mural activities, as they fear for the 

safety of girls having to walk home during late afternoon.  

Many girls stay involved in the programme by attending sessions or events at community 

facilities. A multi-year involvement would address the needs of girls, especially if they should 

enter high school where there have to adapt to a new school and require advanced knowledge 

about issues of sexuality and behaviour. Another factor limiting the effect of the programme 

is the fact that boys ‘do not know how to behave towards girls’ and are not exposed to similar 

learnings and experiences. This not only complicates inter-gender relationships but also leaves 

the participant with challenges to address bullying and anti-social behaviours of their peers.  
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Although the participants are used to the poor condition of many facilities, there is always 

the possibility of them being injured due to uneven playing surfaces. In most cases where the 

programme is offered at local primary schools, there is a lack of sport facilities and space is 

relatively limited.  

Parents poorly attend meetings and lack information about the programme, although those 

whose children benefited are positive about it. There seems to be minimal community 

engagement and projects, although some outreach activities are particularly meaningful to 

foster ‘active citizenship’.  

Another possible limitation relates to the lack of funding and opportunity to have special 

events and camps (for GCs). Many children do not have the opportunity to travel to different 

places and regard any occasion to visit other schools or places as most significant.  

YSLs are all looking for opportunities to enter the job market and are in need of more 

specific employability technical skills such as computer literacy, a driver’s licence and 

opportunities to network with future employers, internships and job-shadowing. Several 

indicated a dire need for scholarships or entrepreneurial activities through which they can earn 

some income.  

For Altus Sport, relatively long term contracts would enable strategic planning and multi-

year consistency for their staff and the YSLs. Behaviour change is a process that take time 

and requires direct and indirect engagement and diversity of interventions to ensure optimal 

impact and create an enabling environment.  

5. RECOMMENDATIONS 

Against the context of chronic poverty and multiple challenges, the Let’s Coach Let’s Lead 

programme has made significant inroads in addressing the needs and making a change in the 

lives of AGYW, GCs. YSLs and Altus Sport as organisation. The research participants offer 

many programme level recommendations but only main strategic ones are included in this 

section. These include duration, design, participants and outcomes of the programme. 

5.1 Duration of the programme 

• Multi-year programme engagement with progression across years that build on the 

strengths, successes and good practices, whilst addressing challenges that prioritises social 

change to numbers reached. 

• Offer a programme that bridges primary and high school in addition to addressing real 

needs, such as the prevention of teenage pregnancies (risky sexual behaviour), multiple 

manifestations of poverty as they relate to the experiences and socio-cultural positioning 

of girls in impoverished communities.  

• Consider a two-year involvement of GCs and a possible extension of a third year for peer-

to-peer mentorship in alignment with the current trend of self-appointed ‘coach assistants’.  

• Implement inter-school events and offer holiday programmes planned around programme 

outcomes.  
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5.2 Programme design 

• Ensure that the programme design allow for information sessions and sporadic inclusion 

of boys and a broader spectrum of girls; 

• Align programme content with that of life orientation as a school subject to foster optimal 

teaching and learning; 

• Invest in community outreach programmes as to foster ‘active citizenship’ and multiple 

stakeholder engagement;  

• Consider implementing a system of recognising outstanding service delivery and 

certification at the end of the programme; 

• Expand the current programme to include the socio-economic empowerment of girls and 

women by investing in entrepreneurial activities with possible linkages to markets or 

consumers and different stakeholders;  

• Focus on improving the employability profile of YSLs in addition to facilitate access to 

scholarships, internships and technical competencies.  

5.3 Participants in the programme 

• Explore vigorous marketing of the programme among teachers and parents as to recruit a 

broad spectrum of girls; 

• Celebrate role modelling and recognise achievements associated with leadership and value-

based behaviours, such as fair play;  

• Consider the training of Level 1 sport specific qualifications for YSLs and offer training to 

GCs in umpiring and the presentation of activities and games;  

• Allow for shared decision-making and input in the selection and planning of activities and 

topics that would meet the needs and be of interest to the participants; 

• Consider parental involvement in activities and information sessions.  

5.4 Outcomes of the programme 

• Consider inclusion of resilience and self-efficacy, as well as socio-economic 

empowerment; 

• Expand on gender as socio-political construct and address ideological and structural 

constraints as possible root causes for gender-based violence;  

• Expand ‘human rights’ to address ‘child labour’ and also link it to responsibilities;  

• Community-level outcomes for a ten-month school-based programme may be a 

displacement of scope in its expectations given the multiple cultural and structural barriers 

associated with youth and gender inequalities and relative vulnerability.  
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6. CONCLUSION 

Within the context of the discussions and deliberations of results obtained through the research 

and the contextual reality of the environment in which the programme was implemented, 

following concluding comments can be made: 

(i) AGYW demonstrated increased leadership ability; 

(ii) AGYW have improved their skills to exercise their rights and address GBV; 

(iii) YSLs exercise leadership with confidence and they have improved their economic 

potential and opportunities; and 

(iv) Altus Sport has increased its operational and technical capacity to deliver high quality 

and safe sport and life skills programmes. 
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ANNEXURES 

ANNEXURE A 

PROGRAMME ASSESSMENT: AGYW PARTICIPANTS 

Thank you for filling out this questionnaire. It is not a test, but helps us to understand your 

experiences. Be honest and ask questions if you have any.  

SECTION A: COMMUNITY INVOLVEMENT 

1. Please tick in which years you were part of the programme? Tick   in the right box. 

1 2015 2 2016 3 2017 

2. Read all the questions about your actions and tick  ‘yes’ or ‘no’ as it applies to you for 

this year. 

Since joining the programme: Yes No 

2.1 Have you been selected as a leader in the school?  1 2 

2.2 Have you taken the lead in activities among your friends?    1 2 

2.3 Have you participated in sports outside this programme? 1 2 

2.4 Have you saved money? 1 2 

2.5 Have you drawn up a budget for yourself?  1 2 

2.6 Have you attended other programmes like this?  1 2 

3. How did the programme (Altus Sport) help you? Please tick  in the box to give your 

answer. 

Altus Sport programme Not at all Somewhat A lot 

3.1 I learnt about personal hygiene 1 2 3 

3.2 I learnt about my body 
1 2 3 

3.3 I have changed my behaviour when I menstruate  
1 2 3 

3.4 I talked to my family about what I have learnt in 

the programme 
1 2 3 

3.5 I told friends about what I have learnt in the 

programme 
1 2 3 

3.6 The programme provided a safe space  1 2 3 

3.7 I know how to avoid violence 1 2 3 

3.8 I visited a clinic or doctor for my health 
1 2 3 

3.9 I discussed my personal problems with family 

members 
1 2 3 

3.10 My friends helped me with my personal problems 1 2 3 

3.11 I found help in the programme for my personal 

problems 
1 2 3 
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4. What did you like most about the programme? Please tick  in the box to give your answer. 

5. What would you like to change about the programme for yourself or others who would 

attend in the future?  Please tick  in the box to give your answer. If you have a 

recommendation not on the list, please write it in the open space under ‘other’. 

3.12 I have reported incidences of 

violence/abuse/bullying 
1 2 3 

3.13 I have changed the way I work with money 1 2 3 

Like most about programme Not at all Somewhat A lot 

4.1 I learnt things affecting my life 1 2 3 

4.2 I got good advice 
1 2 3 

4.3 I spent time with friends after school 
1 2 3 

4.4 I liked the ‘coach’ 1 2 3 

4.5 My parent(s) wanted me to attend  
1 2 3 

4.6 It made me feel good about being a girl 1 2 3 

4.7 I am proud having been part of the programme 1 2 3 

4.8 My teacher encouraged us to attend 
1 2 3 

4.9 I liked the sport activities 1 2 3 

4.10 I could talk in front of others 1 2 3 

4.11 I could change how I act   1 2 3 

4.12 I could advise others 1 2 3 

4.13 I made new friends  1 2 3 

4.14 I did have to go home straight after school 1 2 3 
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Thank you for participating! 

Participants should: Not really Maybe Surely  

5.1 Learn more about topics not in the programme 1 2 3 

5.2 Play sports that are not in the programme 
1 2 3 

5.3 Have private discussions with coaches 
1 2 3 

5.4 Have other people from the community to speak 

to them 
1 2 3 

5.5 Have more events as part of the programme 
1 2 3 

5.6 Get opinions from boys 1 2 3 

5.7 Get parents involved 1 2 3 

5.8 Share information about the programme with 

teachers 
1 2 3 

5.9 Have more sessions  1 2 3 

5.10 Get all participants to lead activities 1 2 3 

5.11 Other?  

 
1 2 3 
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ANNEXURE B 

AGYW PARTICIPANTS: RESILIENCE 

Here are some questions about you and your relationship with others. Please answer all 

questions honestly to tell us how you cope in your daily life. There are no right or wrong 

answers.   

SECTION A 

1. How old are you now?               years 

 

2. Since when have you been involved in the programme?   

3. With whom do you live? If YES. tick   in ‘Yes’ box 

and write down the number.  

If NO. just tick under ‘No’. If not listed. write the person (e.g. cousin) under ‘other’. 

People Yes  Number No 

3.1 Mother    

3.2 Father    

3.3 Sister(s)     

3.4 Brother(s)    

3.5 Aunt(s)    

3.6 Uncle(s)    

3.7 Grandmother(s)    

3.8 Grandfather(s)    

3.9 Other? (Name who) 

SECTION B 

4. Read each statements and apply it to your life. Tick in a box for your answer. 

 

1 2015 2 2016 3 2017 

Apply to your life Not at all Somewhat A lot 

4.1 I get into trouble at home 
1 2 3 

4.2 I get into trouble at school 
1 2 3 

4.3 I look up to people who set an example  
1 2 3 

4.4 I feel down when bad things happen at home 
1 2 3 

4.5 I feel down when bad things happen in the 

community 
1 2 3 

4.6 People at home make me happy 
1 2 3 

4.7 I am happy at school 
1 2 3 

4.8 Teachers like me 
1 2 3 

4.9 I can solve my problems  
1 2 3 

4.10 I am important to my family  
1 2 3 
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SECTION C 

5. Read each question and apply it to your life. Tick  in a box for your answer. 

 

Thank you for particiating! 

 

4.12 I am important to the programme  
1 2 3 

4.13 I am of value to the participants in the 

programme 
1 2 3 

Apply to your life Not at all Somewhat A lot 

5.1 Do you know people you want to be like? 
1 2 3 

5.2 Is doing well at school important to you? 
1 2 3 

5.3 Do you think your parent(s) or caregiver know 

you well (what makes you happy or sad? 
1 2 3 

5.4 Do you try and finish activities that you start? 
1 2 3 

5.5 When things go wrong. can you fix it without 

hurting others or yourself? (e.g. without hitting 

others or saying nasty things) 

1 2 3 

5.6 Do you know where to go to get help? 
1 2 3 

5.7 Do you feel you fit in with other children? 
1 2 3 

5.8 Do you think your family cares about you when 

times are hard at home? (e.g. when somebody is 

sick or there is not enough money) 

1 2 3 

5.9 Do you think your friends care about you 

when times are hard? 
1 2 3 

5.10 Do you have chances that you can show others 

that you are growing up and can do things by 

yourself? 

1 2 3 

5.11 Do you like the way your family celebrates 

things? (like special days or learning about 

your culture) 

1 2 3 

5.12 Can you help participants in the programme? 
1 2 3 

5.13 Do people in the programme assist you when 

you need them?  
1 2 3 
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ANNEXURE C  

ASSESSMENT: GOAL CHAMPIONS 

Thank you for filling out this questionnaire. It is not a test, but helps us to understand your 

experiences. Be honest and ask questions if you have any.  

1. Since when have you been involved in the programme?  

1.1  As participant  1.2  As goal champion 

 

1=2015 

 

2=2016 

 

3=2017 

 

  1=2016 

 

2=2017 

 

 

2. Read all the questions about your actions and tick ‘Yes’ or ‘No’ as it applies to you since you 

have been a participant in the programme. 

 Since joining the programme: Yes No 

2.1 Have you been selected as leader in your school?   

2.2 Have you taken the lead in activities among your friends?    

2.3 Have you participated in sports outside this programme?   

2.4 Have you saved money?   

2.5 Have you drawn up a budget for yourself?    

2.6 Have you attended other programmes like this?    

3. How did the programme (Altus Sport) benefit you? Please tick in the box to give your answer. 

 Benefit of Altus Sport programme Not at all Somewhat A lot 

3.1 I learnt about personal hygiene 
1 2 3 

3.2 I learnt about my body 
1 2 3 

3.3 I have changed my behaviour when I menstruate  
1 2 3 

3.4 I have talked to my family about what I have learnt in 

the programme 
1 2 3 

3.5 I have told friends about what I have learnt in the 

programme 
1 2 3 

3.6 I have helped my friends with their problems 
1 2 3 

3.7 The programme provided a safe space  
1 2 3 

3.8 I know how to avoid violence 
1 2 3 

3.9 I visited a clinic or doctor for my health 
1 2 3 

3.10 I discuss my personal problems with family members 
1 2 3 

3.11 My friends help me with my personal problems 
1 2 3 

3.12 I found help in the programme for my personal 

problems 
1 2 3 

3.13 I have reported incidences of violence/abuse/bullying 
1 2 3 
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4. What did you like most about the programme? Please tick  in the box to give your answer. 

 

5. What would you like to change about the programme?  Please tick  in the box to give your 

answer. You can also write more recommendation in the open space that you think the Goal 

Champions should have. If it is not listed, write it in in the open space, ‘Other?’ 

3.14 I have changed the way I work with money 
1 2 3 

 Like most about programme Not at all Somewhat A lot 

4.1 I learnt important things that affecting my life 
1 2 3 

4.2 I got personal advice from Altus ‘coaches’ 
1 2 3 

4.3 I could assist younger children  
1 2 3 

4.4 I brought change to my family 
1 2 3 

4.5 My parent(s) encouraged me to be involved 
1 2 3 

4.6 It made me feel good about being a girl 
1 2 3 

4.7 I am proud to have been part of the programme 
1 2 3 

4.8 My teacher encouraged me to attend 
1 2 3 

4.9 I liked the sport activities 
1 2 3 

4.10 I could talk in front of others 
1 2 3 

4.11 I changed how I act   
1 2 3 

4.12 I advised others outside  
1 2 3 

4.13 I made new friends  
1 2 3 

4.14 I took a leadership role in the programme 
1 2 3 

 
I would like to:  Not really Maybe Surely 

5.1 Learn more about topics not in the programme 
1 2 3 

5.2 Learn more about different sports not in the 

programme 
1 2 3 

5.3 Have more mentorship from coaches 
1 2 3 

5.4 Have other people from the community to assist in the 

programme 
1 2 3 

5.5 Have more events 
1 2 3 

5.6 Get opinions from boys 
1 2 3 

5.7 Get more children involved 
1 2 3 
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Thank you for participating! 

5.8 Get teachers involved 
1 2 3 

5.9 Have more sessions 
1 2 3 

5.10 Contribute to community projects 
1 2 3 

5.11 Other?  
1 2 3 
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ANNEXURE D 

GOAL CHAMPIONS: RESILIENCE 

Here are some questions about you and your relationship with others. Please answer all questions 

honestly to tell us how you cope in your daily life. There are no right or wrong answer.   

SECTION A 

1. How old are you now? years. 

2. Since when have you been involved in the programme?  

As participant  As goal champion 
 

 
 

3. With whom do you live? If YES. tick   in ‘Yes’ box and write down number.  

If NO. just tick under ‘No’. If not listed. write the ‘person’ (e.g. cousin) under ‘other’. 

People  Yes  Number No 

Mother    

Father    

Sister(s)     

Brother(s)    

Aunt(s)    

Uncles(s)    

Grandmother(s)    

Grandfather(s)    

Other?     

 

SECTION B 

4. Read each statement and apply it to your life. Tick in a box for your answer. 

 

2015 2016 2017 2016 2017 

 Not at all Somewhat A lot 

I get into trouble at home 
1 2 3 

I get into trouble at school 
1 2 3 

I look up to people who set an example  
1 2 3 

I feel down when bad things happen at home 
1 2 3 

I feel down when bad things happen in the 

community 
1 2 3 

People at home make me happy 
1 2 3 

I am happy at school 
1 2 3 

Teachers like me 
1 2 3 

I can solve my problems  
1 2 3 

I am important to my family  
1 2 3 
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SECTION C 

5. Read each question and apply it to your life. Tick in a box for your answer. 

 

Thank you for particiating! 

 

I am important to the programme  
1 2 3 

I am of value to the participants in the programme 
1 2 3 

Apply to your life Not at all Somewhat A lot 

Do you know people you want to be like? 
1 2 3 

Is doing well at school important to you? 
1 2 3 

Do you think your parent(s) or caregiver know you 

well (what makes you happy or sad? 
1 2 3 

Do you try and finish activities that you start? 
1 2 3 

When things go wrong. can you fix it without 

hurting others or yourself? (for example without 

hitting others or saying nasty things) 

1 2 3 

Do you know where to go to get help? 
1 2 3 

Do you feel you fit in with other children? 
1 2 3 

Do you think your family cares about you when 

times are hard at home? (for example when 

somebody is sick or there is not enough money) 

1 2 3 

Do you think your friends care about you when 

times are hard? 
1 2 3 

Do you have chances that you can show others that 

you are growing up and can do things by yourself? 
1 2 3 

Do you like the way your family celebrates things? 

(like special days or learning about your culture) 
1 2 3 

Can you help participants in the programme? 
1 2 3 

Do people in the programme assist you when you 

need them?  
1 2 3 



49 

 
 

ANNEXURE E 

CASE STUDIES 

I am Precious 

During an interview with an Altus Sport YSL, she thought carefully about choosing a pseudo-

name. Then she said: ‘I am Precious, which is my middle name and the name I prefer to be 

called’. 

She was born in Mamelodi West and grew up with a ‘house full of people’. There were so 

many family members who lived with her grandmother who had five children. In the house, 

she lived with her mother, three uncles (one was still at school) of which one was married and 

his wife and child also lived there. They were eight people and although she sometimes 

enjoyed the company, it was very busy. She played soccer most of the time and would go to 

school early in the morning and then come home after soccer practice just before dark. She 

was happy and felt loved by her grandmother although she and her mother were not very close: 

My grandmother supported me and made me feel special. She liked that I played soccer 

and would always say that I should have a nice day. She would also pack me a lunch box. 

My mother did not like my hobbies and did not really care about me. 

She did not know her father that well, although he also lived in Mamelodi West. She would 

sometimes go to visit him, but ‘he never checked on me, so I stopped going to him’. She was 

passionate about playing soccer and was a very good player. Nobody from her family ever 

went to watch her playing and that made her very sad. Her team mates became the most 

important people in her life and appreciated her as a friend and leader in the team. She became 

very close to at least six of them and even today some of them are her closest friends. They 

would train on Tuesdays and Thursdays and play matches on Saturdays.  

Then her mother got a RDP house in Nellpamius (allocated to poor people as part of the 

Redress Development Plan), but it was very small and only consisted of two rooms with an 

outside toilet. Precious was then fourteen years old and completed her primary school. She 

remained behind with her grandmother and was quite content. Then, there were some 

arrangements made and she was told to go and live with her uncle who was married and had 

a boy and girl. When she arrived there, she got the responsibility to work in the tuck shop. 

They also had a space next to their house where they served food. Things changed for her and 

she explained how she became very unhappy;  

I had to go home straight after school to work in the shop and could not play soccer 

anymore – that broke my heart. Eich…we had a match and I was not allowed to go, but 

the coach and team phoned me to come. That day we had to play the finals and they 

depended on me, but I had to work. They took my phone and I felt very helpless.  

I could not understand why their two kids could not work in the tuck shop. I offered to 

clean the house, wash the dishes and iron extra, but they just disallowed me to go.  
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When they had decided, they decided, and that was that. I continued up to grade eleven. 

I did not know how to speak out to play, but sometimes I would just stay at school and 

play. I knew they would punish me, but I did not mind.  

They lived in a double-story house and as punishment. I had to clean the whole house, 

wash the underpants and iron all the clothes. I had a sadness in me. No matter how hard 

I tried to impress them, they would just give me more and more chores. 

Life became very tough and Precious had little time for herself. It became a routine of going 

to school and doing chores and in the case of sneaking out or staying away to play soccer 

resulted in much unhappiness and an extra workload. These circumstances contributed to her 

failing grade eleven, but she said she just did not care anymore. She would not give up football 

as it was the only thing that made her happy. She said she lost all hope of having a normal life 

and ‘was in the dark’. It was only after she failed at school that she could explain the situation 

to her mother and grandmother.  

She told them that her uncle was away most of the time and that his wife was not a nice person. 

She would be forced to do all the housework, whilst ‘she would relax with her kids.’ Her 

nephew was older than her at that stage but being a boy she did not expect help from him. 

However, the daughter was younger and could help but she did not assist with housework. 

Her mother then decided she should come and live with her as she would be responsible to 

look after her new two-year-old brother.  

Her mother became involved with another man and although he paid ‘lobola’ (bride’s prize), 

he never legally married her mother and the relationship did not work out. Her mother was 

left with her son and needed somebody to take care of him. Precious agreed to take care of 

him on condition that she will be allowed to play soccer after school. She made arrangements 

with the coach to take her brother with her to the field and they would give him a ball to play 

with and other kids while they practised. This worked out well for her and she completed her 

matric (final school year) in 2010. She was the captain of her soccer team and wanted to 

continue as a coach after school. She then did a coaching course and found her niche: 

Eich… everything was coming together. I was the captain and I could play soccer. I had 

such a passion for coaching and cared for the players. This was the kind of life that I 

wanted.  

My friend M* asked me to join Altus Sport in 2013 and I learnt how to run coaching 

sessions. I felt good. It opened my eyes for the hopes (sic) sport can bring. It made me 

feel where I belong and I never looked back. I will stay with them, even when my mother 

wants me to get a proper job. She wants me to work at a place like Woolworths, but I do 

contribute and help out.  

I also saved money and built myself a room in the yard. In 2014 I also studied sport 

management at UNISA (higher education institution for distance learning situated in 

Pretoria). The course was R11 000 and I already paid R9 000 but still owe  

R3 000. The certificate course was only one year, but I still do not have enough money to 

pay and I need to do that to get my results. In 2015. I got a local builder and paid R6 000 

to build my room so that I can have my own space.  
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I now love all sports and teaching life skills. I get a lot of information and love what I am 

doing. 

She regarded Women Win as an important programme that ‘empowers women and it has a lot 

of influence and helps us in lots of ways’. She felt particularly strong about teaching girls 

about their rights so that they can ‘demand better treatment from their family members’. She 

said that if she had known that she had the right to choose with whom to live, she would not 

have stayed in such abusive circumstances that caused her to be very unhappy and to fail at 

school. She did not realise that she had any say in her life when she was younger, but she 

wants girls to know that they have choices. Thinking back, she would have chosen to stay 

with her grandmother, which would have been an option, even then.  

In one of the groups that she currently teaches, there is a girl who dropped out of the 

programme because she had to care for her younger brother. The girl did not see her way out 

to practise after school as her baby brother was hungry and cried to go home. Precious made 

a plan and now gives the girl R2 to buy a ‘vetkoek’ for her little brother who is very happy to 

play next to the field while they are having a session. In time, other girls who also had to take 

care of younger siblings would bring them to play next to the field whilst they were attending 

sessions. There are about six of these smaller children having fun. Precious explained: 

The girls are coping with all the stresses. They have much responsibilities at home, but 

at Altus they feel like a family and they can share.  

Through Women Win, girls now know they have choices. They are important and I have 

now a wider knowledge to want to make me do more. I want to be a change maker. It 

makes me to be more responsible and do better. 

She has set herself a life goal to become a teacher. She is determined to study further at UNISA 

and although she still has to pay to receive the marks for her course, she is confident that she 

did well and will pass. She said she will save bit by bit and study diligently. She needs to do 

well to obtain a bursary from the government (NSFS) that will enable her to do her degree. 

However, she needed to do the certificate in order to gain access to the bursary. She can see 

herself as a primary school teacher, but would like to remain involved with Altus Sport and 

said: 

They made me feel important and allowed me to do what I love most. I have grown so 

much, they built me up and I want to thank them. I want to give to other kids what I did 

not have. 
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Mimi 

Mimi* chose this name as it is representing a combination of her real name and surname. She 

is a 27-year-old Altus Coordinator and YSL and currently lives with her daughter of six in 

Hammanskraal. She considers herself as very independent and has saved her money she 

earned from Altus to embark on building herself a new house next to the shack (informal 

structure) she used to live as a young girl. She spoke about her early childhood years: 

I grew up in Pretoria West and lived with my mother in a flat in the yard of the people 

where she was a domestic worker. When I stayed with her. I use to play with the white 

children. We would play water games in the swimming pool and I learnt to swim. This 

will help me later when I did a course in Scuba Diving and also qualified as a Life Guard. 

She was the only child and lived with the mother up to the age of seven when she went to stay 

with her aunt in Hammanskraal as she had to go to the local school. She remembered meeting 

her father when she was young. He was working at Coca-Cola (a bottler) in the North West 

Province. As polygamist, he was married to another woman but visited her mother from time 

to time. Although they were never married in the traditional or legal sense, he had an intimate 

relationship with her as they shared a child. She said that many men still regard it as their right 

to have such relationship with woman when they have children together.  

Her life changed dramatically when her mother died in 2004 when she was only 12 years old. 

It was a sad Christmas as her mother died on Christmas day and was buried on the 31st of 

December. Thinking back, she realised that her mother might have died from AIDS, but her 

family would hide her sickness and just said she had high blood pressure. However, the two 

family members who looked after her also died a few years later and displayed similar 

symptoms. She said: 

My mother was weak and it was very hard to see her suffer. My younger aunt and another 

woman looked after her. They did not wear gloves and could be infected looking after 

her.  

Only when I learnt about HIV and AIDS at middle school. I realised that all of them could 

have died from AIDS. Also, my father died and he could have been infected as well. I did 

not know then and only realised it in 2007. When my father died in 2010. I did not attend 

the funeral.  

There was no money and then people had to pay for the medication. 

She has not spoken about this to her aunt as she does not have an open or trusting relationship 

with her. Her mother would send money home to her aunt, but she would not necessary spend 

it on Mimi as she liked to buy things for her own children. She remembers that her aunt would 

give her own children R1 pocket money whilst she would only get 20c. Money was always 

an issue. She would also not get money to go on a school trip, whilst her children would go. 

Her father would also pay R400 maintenance, but there was always a shortage of money in 

the home. When her father died, there was a trust fund and her aunt would get R1 500 per 
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month from the R50 000 that was her inheritance. She was to wait until her 21st birthday to be 

paid out R26 000 that was left by then. She shared the trust fund with her father’s other four 

children.  

She learnt to be independent from an early age as she did not have a caring relationship with 

her aunt who she considers as quite mean and a bully. She did care for her in the sense of 

giving her food as ‘her lunch box was fine.  

She dated boys since Grade Ten and then went out with a taxi driver. She though he would 

start his own business and be able to take care of her. When she fell pregnant at the age of 19, 

her aunt shouted at her for days, but she endured this thinking that her boyfriend will look 

after her. When she was seven months pregnant, she left school. One day she took a taxi to 

visit him at his home and found another woman there who also had his child. She was very 

shocked and hurt. She returned home and decided she did not want to have anything to do 

with him anymore.  

Her aunt was very angry with her and she decided to go and live in her mother’s home, which 

is a few stands away from her aunt. When she went into labour, she telephoned her ex-

boyfriend and he took her to the hospital. Afterwards, he would buy “formula” for the baby 

and would contribute, whereas she also received money from her father’s trust without telling 

him about it. He has five other children and although their daughter is the “second-born” he 

does not really care for her. 

She went back to finish school in 2010 and then did well in the examinations. In 2011, she 

decided to take a one year course in Paramedic Training at the Global Emerging 

Technological College and is a course that costs R8 000. She did not find employment and 

then did a Learn to swim course. A woman at Tshwane Sport and Recreation identified her 

for the course. This afforded her the opportunity to earn some money. She would earn R2 500 

during the summer. In December 2014, the same organisation paid for her to qualify as a life 

guard.  

In 2015, she joined Altus Sport and had a steadier income according to the number of sessions 

she offered in the programme. She felt that other YSLs did not like her as they think she is 

favoured by the management of the organisation as they gave her additional responsibilities.  

She is enthusiastic about Women Win and the programme for girls, saying that: 

Women Win gave us the spirit to develop girls and to gain power in our lives. This made 

me change from a “lady” to a woman. It made me grow and make better choices so I 

could face them (consequences) tomorrow.’  

In this sense, a “lady” refers to a woman that is subservient to men and dependent on their 

treatment to be validated as a “person”. She said men find her attractive, but she is very careful 

about relationships. She knows that many men just want a “good time” and are not serious to 

get married. In this way, they use girls and young women to get pregnant and then they leave 



54 

 
 

them with the responsibility of looking after the child. She said she watched a local soap opera 

(Sewende Laan) on television and saw the same theme played out. Men are ‘committed to 

love not to marriage’.  

She now focuses on getting different qualifications like being a swimming coach, a life guard 

and a master scuba diver. She is also determined to finish her new home for which she is 

making bricks and build bit by bit as she can afford it. The way to save money is to take part 

in two different “socials” (stokvel). In the one instance, she and five other women pay R200 

weekly into a bank account of one member. As it is done on a rotation basis, she would receive 

their funds every five weeks which will give her the funds for building. In the other 

arrangement, each of the three members will pay R1 000 per fortnight into the bank take turns 

to get the total sum.  

Although her future is uncertain. she sees herself living in peace and eventually being able to 

find steady employment that will assist her in achieving her dream – ‘to have a beautiful home 

and drive a car’. She wants to further her education through UNISA, where she already 

completed a one-year certificate to be able to teach ABET (Adult Basic Education and 

Training) classes. Once she has saved enough, she would like to obtain a degree and a diploma 

in teaching.  
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Summer 

This pseudo-name, Summer, is associated with the real name of the ex-Altus Sport YSL who 

left the programme once she qualified as a social worker. She was an Altus Sport YSL from 

2012 to 2015 and entered the programme after having finished school in 2011. She now works 

for another NGO who employed her on a full-time basis and is relatively well-funded by the 

Global Fund and also has an agreement with the Department of Basic Education to deliver 

programmes at schools in the Rustenburg area (North West Province).  

Although she was born in the small town of Marble Hall within the northern part of South 

Africa, she mostly remembers her school years in Atteridgeville, where she excelled as a 

sprinter (100m and 200m), as well as in the long jump. During that time, she lived with her 

elder sister whilst her parents still lived in Marble Hall. She was very sickly and the doctors 

in the rural town could not find out what was wrong with her, so she moved to be closer to 

good hospitals and medical care in Pretoria.  

Life changed when she fell pregnant in her final school year. She recalled that time as follows: 

I was ignorant and went out with this boy. Then I fell pregnant. It was very traumatic and 

my mother came down to stay with me when my baby was born. I was so sleepy when I 

had to write the mathematics paper in the matric exam.  

I had to grow up fast and stopped taking part in athletics. I could have gone far with my 

sport, but now my brother is taking up sport and doing well. 

She considers herself lucky to still be in a relationship with the father of her child. She was 

also in a fortunate position to have done well enough in matric to enter into a degree 

programme at UNISA. Her father paid for her studies and in 2017, she qualified as a social 

worker.  

Thinking back to her days as a YSL at Altus Sport, she said: 

It moulded me. I was so shy when I came here. I was lost. I had just become a mother but 

I was not ready, being so young. I had to be a mother to my little boy. Working with kids 

in Atteridgeville helped me to take responsibility.  

I had to let go of my personal issues and had to be in the moment with the children. I had 

to adapt to the environment and it was not easy being a kid yourself. But, coaching and 

teaching them was therapy for me. 

She could adapt to her role as YSL and coach as it afforded her flexible working hours. Altus 

Sport management and the programme helped her to overcome her shyness. Firstly she was 

afraid to talk to the teachers at the schools where she delivered her sessions, but later she 

overcame the fear to talk to others and ‘was forced to get out of myself’. She gained in 

confidence and could take the lead at events. This prepared her for her new career.  

When she interviewed for the new employer (an NGO. Show me your number), she could 

prove that she had all the skills to be a valuable employee. She was familiar with NGO work 
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and also had obtained skills in delivering sessions, communicating and working with people. 

Although she finds it taxing to travel to many schools where the programme is offered, she 

feels that she is a good programme coordinator and can take leadership. She is also familiar 

with the school environment and comfortable dealing with teachers. The transition from the 

Altus programme to the current one, was relatively smooth as she felt well prepared for her 

current role.  

From her studies and reflecting on her years as YSL, she felt that current YSLs or peer coaches 

should have access to psychological services or work directly with a social worker for from 

time to time, when they may have to deal with traumatic cases. Access to such professional 

services would better prepare them for dealing with education in a more holistic way. She 

would consider assisting Altus Sport in such matters in a voluntary capacity.  

Her message to current YSL is to:  

Look out for your own best interest. Do not just work to pass time, but take it seriously to 

grow and expand as individual. You have to care about yourself. Put yourself first and 

when times are tough, pick up yourself and go on 


